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CHAPTER 1

INTRODUCTION

Since 1963 the tempo of federal activity in the

field of education has increased remarkably. The Con-

gress has manifested an unprecedented willingness to be-

come involved in educational policy formation and support.

The passage of the Elementary and Secondary Education

Act of 1965 was the culmination of a series of major

policy thrusts on the part of the federal government in

the field of education.1

The Elementary and Secondary Education Act of

1965 represented a major new breakthrough in the develop-

ment of federal educational policy. Former President

Lyndon B. Johnson referred to the Act as "the greatest

breakthrough in the advance of education since the Con-

stitution was written." Many writers have considered the

passage of the Act to be a milestone in the formation of

educational policy at the federal level. "The action

marks the assumption by the federal government of its

appropriate and long-overdue role in assuring adequate

1Nicholas A. Masters and Lawrence K. Pettit, "Some
Changing Patterns in Educational Policy Making," Educa-
tional Administration Quarterly, II (Spring, 1966T777 81.

1
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educational opportunity for all American children."'

The Act consists of six titles. The first five

titles each represent a different federal educational

program and Title VI (General Provisions) consists mainly

of definitions of terms .2

Title I authorizes federal support to local public

educational agencies for special education programs for

educationally deprived children in attendance areas where

low-income families are concentrated. Its aim is to help

broaden and strengthen education for the children of pov-

erty, wherever they may be found-in public schools, in

private schools, or out of school.3

Title II provides funds to states for school li-

brary resources, textbooks, and other printed and pub-

lished instructional materials for the use of children

and teachers in all public and private elementary and

secondary schools.4

1Robert E. McKay, "The President's Program" 'A

New Committment to Quality and Equality in Education,'"

Phi Delta Kappan, XLVI (May, 1965), p. 427.

2The Elementary and Secondary Education Act of

1965, Title III, Public Law 89-10, SeaMTtn.

3Ibid., Title I, Section 205.

4Ibid., Title II, Section 205 (a).
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Title IV amends the Cooperative Research Act of

195k to provide greater support for research activities

in the field of education.1

The purpose of Title V is to upgrade state de-

partments of education. Title V authorizes federal

grants to state educational agencies to stimulate and

assist in strengthening their leadership resources and

in establishing and improving programs to identify and

meet educational needs.
2

Title III is designed to help local school dis-

tricts relate research to practice through the support

of creative supplementary centers and services. In this

program, known as PACE--Projects to Advance Creativity in

Education--school districts are encouraged to take a bold

new look at their educational needs and to develop pro-

grams which illustrate innovative ideas as well as enrich

curriculum.3 PACE is designed to stimulate and assist

local school districts to meet vital needs of education by

(a) encouraging flexibility, innovation, and experimen-

tation throughout the educational establishment; (b)

providing better services than are now available; and

(c) supplementing existing educational programs and

lIbid., Title IV, Section 2 (a) (1).

2Ibid., Title V, Section 500.

3lbid., Title III, Section 301.



facilities1

Because the committment of funds for Title III

projects must follow appropriations by Congress, and pri-

orities are subject to changes based on future project

proposals, the grant periods will ordinarily be twelve

months in length.2 The present study was concerned with

Title III projects of the Elementary and Secondary Edu-

cation Act of 1965 which were funded in the early years

of the program and whose funding period had ended as of

December, 1967.

Statement of the Problem

With respect to these terminated Title III pro-

jects, the purposes of the study were 1) to determine the

status of the projects following the termination of Title

III funds; 2) to determine the relationships between the

status of the projects following the termination of Title

III funds and selected variables; and 3) to determine the

reasons for discontinuance in the case of those projects

which became defunct after the termination of Title III

funds.

1U.S. Office of Education, Focus on PACE--Pro'ects

to Advance Crea Was ington: U.S.

Government Printing Office, 1966) , p. 2.

2U.S. Office of Education, Su lementary Centers

and Services Program: A Manual for Project App icants

(Washington: U.S. Government Printing -Office, 1967), p.

10.

f
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The specific questions to which this study sought

answers were:

1. In terms of

(a) project type,
(b) geographical location,
(c) student ponulation served,
(d) Title III funds granted, and
(e) school district financial contribution,

what are the characteristics of projects which, following

the withdrawal of Title III funds as of December, 1967,

(1) became defunct immediately,
(2) were in operation for a period of time,

but were defunct as of September, 1968, and
(3) were still in operation as of March, 1969.

2. Does a significant association exist between the

status of Title III projects following termination of

federal funding and each of the following variables:

(1) type of project?
(2) geographical location?
(3) size of student population?
(4) total expenditures of Title III funds?
(5) percent of school district financial

contribution?

3. With respect to those projects which became

defunct immediately after the withdrawal of Title III

funds, or which functioned for a period of time but

became defunct as of September, 1968, what are the

reasons for their discontinuance in the opinion of the

project directors?

1
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4. With respect to those projects which

functioned for a period of time following termination but

became defunct as of September, 1968, and those projects

which, following termination, were still in operation as

of March, 1969.

1) from where did the projects receive support
as compared to the original Title III pro-
ject grants?

2) what were the yearly project expenditures
for staff, materials and supplies, and
contracted services as compared to the
original Title III project grants?

3) what was the size of the student population
served as compared to the original student
population served by the Title III project?

Definition)

Supplementary Educational Centers. These are

area facilities (organizational and physical) established

for the purpose of planning, coordinating, and/or pro-

viding basic educational programs and services to stu-

dents in elementary and secondary schools and to children,

youths, and adults in a group of communities.

Innovative. Invention of a creative solution to

an educational problem and/or its arrangement into an

organized activity which can be demonstrated.

Exemplary. Demonstration of a model program of

the highest quality to test the feasibility of large-

'Ibid., pp. 1-9.
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scale adaptation.

Adaptive. State in which innovation that has

been demonstrated in exemplary program is adapted to

local situations and put into widespread use. The

adaptive stage serves to promote and perpetuate the

acceptance and appeal of an innovation, and also to

allow it to be adjusted to the unique requirements of

a particular situation.

Mini-grant. A Title III project grant of less

than $25,000.

USOE. The abbreviations for the U.S. Office of

Education.

Limitations of the Study

1. Time. This study included all Title III pro-

jects which had their funding grant with the U.S. Office

of Education terminated as of December, 1967.

2, Geographic Area. This study encompassed all

Title III projects in the nine U.S. Office of Education

regions which had their funding grant with the U.S. Office

of Education terminated as of December, 1967.

3. Personnel. This study surveyed all the direc-

tors of Title III projects which had their funding grant

with the U.S. Office of Education terminated as of

December, 1967.
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4. Scope. This study is delimited to those Title

III projects which had their funding grant with the U.S.

Office of Education terminated.

5. Materials. There were two basic sources of

data for this study: 1) a questionnaire constructed

specifically for this study; and 2) the Title III pro-

posals on file at the U.S. Office of Education, Title

III Bureau.

With respect to the honesty of responses on the

part of the project directors, it was assumed that they

responded truthfully to the items found in the question-

naire.

Significance of the Study

One of Title III's principal objectives is to

act as a stimulant to effectuate meaningful change in

the educational community. Much concern is being voiced

by the nation's lawmakers, educators, and the American

taxpayer as to whether or not the educational community

is utilizing to its fullest the programs which have been

spawned by Title III funding.

In October, 1967, forty-four education-minded

members of Congress were interviewed by members of the

staff of PACEreport, a publication which has as its

prime purpose to provide Title III project directors

with a continuing source of news and information on
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educational innovation. 1
Some of the comments on the

part of the nation's lawmakers indicate a need for a

study of terminated Title III projects.

In one of the interviews related to Title III,

Senator Peter H. Dominick of Colorado stated:

I am specifically concerned about whether the
programs conducted will have a lasting effect on
the school-or if, when the money for a project
is exhausted and the initial program is termin-
ated, the tent will be folded with little or no
imprint left on the educational process of the
school system.2

Representative John N. Erlenborn of Illinois made

the following comment:

As we debate and consider this subject, we seek
but find difficult to obtain, information of an
evaluative nature such as...which of these inno-
vative programs, if any, have been adopted as
regular teaching programs?3

Finally, Representative William A. Steiger of

Wisconsin observed that

It would be useful to know the extent to which
Title III projects are related to the (ESEA Title
IV) educational laboratories and the regional
centers funded under the Cooperative Research Act.
If information is such that we see the program
virtually in isolation from other programs, and
this is generally the case, it is not very useful
in making legislative decisions.4

1"View from the Top: Congressmen Look at Evalua-
tion." PACEreport, November, 1967, pp. 5-8.

21bid., p. 5.

3Ibid., p. 7.

4Ibid., p. 6.
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Aside from some informal findings by the U.S.

Office of Education, Title III Bureau, there is no for-

mal, follow -up' study concerning the status of terminated

Title III funded projects. There is a need for a study

of this nature.

The findings of this study should give to present

and future Title III officials on the federal, state,

and local level, as well as to the nation's lawmakers,

insights into the problem of continuance of Title III

projects after the termination of the designated funding

period.



CHAPTER II

REVIEW OF RELATED LEGISLATION

AND LITERATURE

When one considers all of the immediate and far-

reaching problems which beset American public education

today and the demands for more adequate and imaginative

solutions, there is little wonder that the innovation-

directed Title III of the Elementary and Secondary Edu-

cation Act (ESEA) of 1965 was well received by the edu-

cational community.1

In order to understand Title III more fully, this

chapter will present an overview of five areas. These

five major divisions are 1) the initial ESEA hearings

as they affected Title III, 2) the Title III guidelines,

3) changes in Title III legislation, 4) a fiscal review

of Title III ,-and 5) a review of evaluation studies with

respect to Title III.

Initial ESEA Title III Hearings

The House hearings on ESEA began January 22, 1965,

with numerous administration officials explaining and

lSidney P. Marland, Jr., "Issues for Change,"
PACEreport, II (October, 1968), p. 34.

11
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supporting the various provisions.1

The aspect of Title III which became an object

of frequent controversy in the hearings and floor debates

was the direct relationship between the federal government

and local schiol districts which this Title created. Un-

like Titles I and II, all proposals under Title III would

be acted upon by the U.S. Commissioner of Education.2

Although general agreements had been reached on

federal-state-local i-c..lations, the specifics of those

agreements were still subject to strong opposition. Re-

presentative Paul Findley, a Republican from Illinois, in-

dicated that he could not support Title III in its pro-

posed form. In the House debate, Representative Findley

stated:

I think that when the Federal Government steps
in and makes these centers available for any pur-
pose making them Federal-local schools, financed
100 percent by the Federal Government, this brings
in a Federal influence on the State and on the
communities in which they are constructed, which
should not be permitted.4

lReport Prepared for the Subcommittee on Education
of the Committee on a or an Pu ic e fare the U Sft

enate. 'ic an '1 er, c airman Washington, D.C.:
U.S. Government Printing Office, 1967), p. 19.

2The Elementary and Secondary Education Act o
u ic aw -10, Section 301 a .1965, Ti

3Congressional Record, 89th Congress, 1st Session,
p. 5911.
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Others who held such a view charged that Title III,

in effect, established a dangerous new educational con-

test in which the Commissioner of Education had blank

check authority over a separate system of Federal schools.

Senator Winston L. Prouty, a Republican from

Vermont, argued that the provision in Title III which re-

quires review and recommendations on proposals at the

state level did not really represent any state control

over Title III programs. Senator Prouty asserted that

Title III of this bill, unlike Titles I and
II, sets up a direct Federal-local partnership
that bypasses the State Governments.

The fact of the matter is that the Federal
Commissioner can enter into a deal over the most
strenuous protests of a State Commissioner of Ed-
ucation.1

This argument was sometimes carried to the point

of predicting a fundamental change in the structure of the

educational enterprise in the direction of federal domina-

tion if the bill was passed. Dr. Roger Freeman of Stan-

ford University argued along this line in his test:_,Aiony

before the Senate Subcommittee.

It is obvious that the purpose of the pending
proposal is not just to supply Federal funds to
States and local districts. This plan aims at a
fundamental change in the structure of American
education. Its underlying assumption is that
the present school authorities lack the knowledge
and judgment of what the educational needs of
their areas are and that only a program according

'Ibid., p. 7273.
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to the concepts of the Office of Education can
meet the requirements. Once Congresq acts on
that assumption, where will it stop?'

During the House Subcommittee hearings, the

broader question of federal controls, of which Title III

plays an integral part, was often raised. It was argued

that the ESEA legislation would provide for only enough

federal control to assure that the purposes of the bill

are achieved.

Dr. Bernard Donovan, Superintendent of the New

York City Schools, at this House Subcommittee hearing, ex-

pressed the belief that some controls are necessary at

any level of government if legislative intent is to be

carried out. Dr. Donovan told the Subcommittee:

We realize nobody will give money without any
controls. I do not think we would ask anybody to
contribute to the education of children without
some controls. The state of New York contributes,
and the city contributes. There are controls on
the money, but the controls are general in nature.
They are controls that are minimal.2

Before the acceptance of the ESEA legislation by

the majority of the House of Representatives, the House

Subcommittee rejected all amendments in which the supple-

1U.S. Congress, Senate, The Elementary and Second-
ary Education Act of 1965, 89th Congress, 1st Session,

1965, pp. 2762 and 2765.

2U.S. Congress, House, The Elementary and Second-

ary Education Act of 1965, 89th Congress, 1st Session,

1965, pp. 605 -606.
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mentary centers were to be administered by the state,

but it did make a basic compromise with local interests

by developing a dual conception of Title III's objectives.

The first objective was intended to meet national

needs by underwriting models of exemplary programs aimed

toward benefitting the nation as whole. The second ob-

jective was intended to allow local schools to meet

their own needs through money for supplementary educa-

donal services.

On March 26, 1965, the ESEA bill passed in the

House of Representatives, 263 to 153. Within the follow-

ing week, the Senate passed the bill 73 to 18.1

As President Johnson signed the bill (Public

Law 89-10) into law on April 11, 1965, he predicted that

the lawmakers who supported this legislation "would

be remembered in history as men and women who began a

new day of greatness in American society."
2

Title III Guidelines

A law is not a law until it is translated from

abstract concepts into concrete guidelines and regula-

tions that affect people. Congress writes a bill de-

signed to accomplish certain things and general concepts

are created to incorporate those intentions.

lCongressional Record, a. cit., p. 5969.

2The New York Times, April 12, 1965, p. 1.
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Title III of the Elementary and Secondary Educa-

tion Act in many ways exemplifies the success of the long

and difficult struggle toward federal support of education.

Through Title III, federal grants are not only provided

directly to local schools but are intended for the express

purpose of stimulating innovation and chawre in local ed-

ucational districts.

The Title III program of the Elementary and
Secondary Education Act, called PACE (Projects to
Advance Creativity in Education), is designed to
encourage school districts to develop imaginative
solutions to educational problems; to more effec-
tively utilize research findings; and to create,

design, and make intelligent use of supplementary

centers and services.'

The intent of the supplementary educational centers is to

enrich the school program by meeting educational needs

which are not being met through the regular school program.

An additional purpose of the centers is to develop

and test model or exemplary school programs. Such programs

are meant to be a stimulant to school districts to experi-

ment with new approaches to educational problems, and to

adopt new ideas which prove to be effective.

Plans are to be developed by local educational

agencies and submitted to the U.S. Commissioner through

the state office of education. The state is asked to

1U.S. Office of Education, Supplementary Centers

and Services Program: A Manual for Project Applicants

as ington: S. . overnmen rinting I ice,

p. 1.
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make recommendations on plans submitted by local agencies,

but the U.S. Commissioner has the responsibility of ap-

proving or disapproving local plans.1

The local educational agency is required to in-

volve a broad representation of the cultural and educa-

tional resources of the area to be served in the planning

and carrying out of Title III programs. Such organiza-

tions as universities, state educational agencies, non-

profit private schools, libraries, museums, and educational

television stations should be included, depending on the

type of project under consideration. 2

Local school agencies are directed to plan supple-

mentary centers in such a way that the services will be

available to students enrolled in private schools as

well as to students in the public schools.

Title III does not authorize any funds to be used

to finance construction in private schools. All facili-

ties that are constructed and equipment that is acquired

are to remain the possession and under the control of a

public agency. Reprebentatives of private schools should

share in the planning of supplementary programs, however,

and private school children should share in the benefit

1The Elementary and Secondary Education Act, op.
cit., Section 304(b).

2lbid., Section 304(a).
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of these programs.

Results of a National Catholic Education Asso-

ciation survey indicated that 1,029 or 17.9 per cent

of the 5,754 (of 10,322) Catholic elementary school

principals who responded had at least some students

participating in Title III projects during the 1967-68

school year; 82.1 per cent said that their schools were

not participating. 1 Even more interesting is that even

though about the same percentage, 17.5 per cent expects

to participate during the 1968-69 school year, 67.3 per-

cent of the principals did not expect to participate

and 15.2 percent were "not sure." Additionally, 286

or 19.3 percent of the 1,483 (of 2,293) Catholic second-

ary school principals who responded had at least some

students participating in Title III projects; 70.5 per-

cent do not anticipate participating this year. Ten

percent were "not sure." This survey did not compare

the number of public schools from the same geographic

areas that were participating in Title III during the

1967-68 school year; neither did it indicate the quality

of participation of students attending Catholic schools.

The Title III data with respect to the Catholic

school community in the United States has been fragmen-

tary, and yet to be seriously analyzed.

)Edward R. D'Alessio, "Title III and the Nonpublic
School," PACEreport, II (October, 1968), p. 59.
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The U.S. Commissioner of Education is directed to

establish an Advisory Committee on supplementary centers

and services consisting of the Commissioner who will act

as chairman and eight other people appointed by the

Commissioner and approved by the Secretary of Health,

Education, and Welfare. The committee is to advise the

Commissioner on the development of guidelines by which

the Title is to be administered and on the action to be

taken on each of the applications which are submitted

under the Title.1

The U.S. Office of Education works with state

educational agencies in developing a long-range strategy

for Title III or PACE. This involves bringing together

leading educators for consultation, providing services

to state education programs, and discovering and dissem-

inating the result of inquiry and development in the

educational change process.2

The state education agency has a major role in

encouraging and helping to guide the development of re-

gional supplementary education centers. However, in-

1The Elementary and Secondary Education Act, op.
cit., Sec ion S. a .

2New York State Department of Education, New York
State Supplement to USOE Manual for PACE Project Appli-
cants (Albany: University of the State of New York), 1966,

17747
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dividual school districts are encouraged to take the

initiative by suggesting creative projects to meet re-

gional needs, and by voluntarily coordinating their re-

sources with those of other school districts.'

In its role as stimulator, organizer, and coor-

dinator, the state education agency may provide staff,

including specialists in all curriculum and service

areas, to help local schools develop sound proposals.

It should be indicated once again that concern

was repeatedly expressed in the hearings and debates re-

lative to the question of federal control and the extent

to which administrative guidelines would create unwanted

and undesirable restrictions. In some cases, the concern

reached the level of wondering to what extent the guide-

lines, in interpreting the broad intent of the Act, would

actually formulate policy.

An examination of the Title III guidelines reveals

that the primary emphasis in them was to insure that the

money made available under the Act would be handled in a

responsible way and would be used for the purposes in-

tended. There were also sections in the guidelines, how-

ever, which may be interpreted as extensions of policy

development. The best example of this is the section

'Ibid., p. 5.
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which sets forth the five criteria by which the proposals

Under Title III will be evaluated.

The advisory committee, therefore, has placed
five important emphases that should be observed by
local educational agencies as they initiate projects.
First, the Committee feels that Title III of ESEA
iHarld not be as concerned with filling the need
for services and centers as it should be with cre-
ating an awareness of need for new and imaginative
programs and services.

Second, recognizing that many local educational
age ncies will require support for the study of
need, the observation of new practices, and the re-
view of pertinent research, the Committee has de-
cided to place high priority during the first year
of the program on applications for planning grants.
Third, priority will be given, at least during the
THIFial phases of implementation, to innovation
and exemplary programs. Fourth, projects should
utilize all possible assistance programs- -
for example, the resources of Titles 1, II, and IV
of ESEA: Titles III, V-A, and VII of NDEA or other
legislation which could relate to the project.
Fifth, all appropriate community resources--educa-
Trarigl, cultural, social, and scientific-- are to
be drawn upon in planning, developing, and carry-
ing out the project.1

These criteria clearly enunciated certain purposes

to be achieved under Title III. Given the broad language

in the Act, other criteria might well have been chosen

which would have influenced the writing of proposals in

quite a different way. The point is not whether or not

the criteria chosen were good ones, but simply that in

defining five criteria, the advisory committee was making

policy.

-Sup

Manual for Project App
lementa Centers and Services Program:

scants, op. cit., p.
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Revision of Title III Legislation

A series of amendments to Title III of the Elemen-

tary and Secondary Education Act of 1965 were passed by

the House and Senate on December 15, 1967.
1 The con-

troversy over state versus federal control with respect

to the administration of Title III again came to the

forefront. These amendments, which constituted a revi-

sion of the initial Public Law 89-10, were enacted to

strengthen the position of the states.

Congress voted to turn over to the states for

their control seventy-five percent of the Title III appro-

priation. The remaining twenty-five percent of each

state's Title III allotment is to remain under the U.S.

Office of Education control.2 This action went into

effect July 1, 1968.

Under the amended legislation, the U.S. Commis-

sioner of Education must approve state plans for fiscal

1969 and each subsequent year.3 Any state wishing to

receive its full seventy-five percent allotment of Title

III funds in fiscal 1969 must first draw up, submit to

'Congressional Record, 90th Congress, 1st Session,

pp. 17150-17153.

2 U.S. Congress, Revision of Title III of the Ele-

mentary and Secondary Education Act of 1965, Public Law

130-747, 90th Congress, 2nd Session, 1g67,Section 305(c)

(d).

3lbid., Section 305(b).
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the USOL, and receive complete approval on its state

plan. In order to receive funds to carry out the state

plan under Title III, the state education department

must appoint a "state advisory council" which is "broadly

representative of the cultural and educational resources

of the State...and of the public..."1

The responsibilities of the state advisory council

include: a) advising the state education department on

criteria for proposal approval; b) reviewing and making

recommendations on each application submitted under terms

of the state plan; c) evaluating state programs and pro-

jects; and d) preparing and submitting reports on state

Title III activities to a national advisory council.
2

As required by the amendments, the President of

the United States is to appoint a National Advisory Coun-

cil on Supplementary Centers and Services. The Council

will a) review the administration of general regulations

for, and operation of Title III, b) review, evaluate,

and transmit to the Congress and the President the re-

ports submitted by the states, c) evaluate programs and

projects carried out under this title and disseminate

the results thereof, and d) make recommendations for the

improvement of this title, and its administration and

lIbid., Section 305(a).

2Ibid.
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operation.1

Fiscal Review

Upon analysis of fiscal 1966 and fiscal 1967

proposals, fifty-two percent of the proposals submitted

to the federal government were approved for funding dur-

ing 1967, while forty percent of the proposals submitted

in 1966 were approved.2

Fewer Title III project proposals were submitted

in fiscal 1967 than in fiscal 1966, but the average 1967

proposal requested $143,000, while the average 1966

proposal sought $92,000. Fewer proposals were approved

by the federal government in 1967 than in 1966, but the

average 1967 project cost $124,000, while the average

1966 project cost $69,000.

A breakdown of the expenditure picture is as

follows: 1) in the fiscal year 1966, 1085 projects were

approved, costing $75,000,000; and 2) in the fiscal year

1967, 918 projects were approved, costing $114,000,000.

In addition, in the fiscal year 1967 a total of

223 mini-grant applications were approved, costing

$5,000,000, and over 700 projects for the fiscal year

1966 were carried into fiscal 1967 at a cost of

lIbid., Section 390.

2Report from Analysis Unit, Plans and Supplemen-
tary Centers, "Monthly Status Report-ESEA Title III,"

June, 1968.
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$15,000,000. These mini-grants were not included in this

study.

Evaluation Studies

Overwhelmed by the vastness of such an undertaking

as Title III and the many points of law, regulations,

and amendments to the ESEA, it is easy to lose sight

of a basic question: "Is the Title III program success-

ful?" It is one thing to look at a number of Title III

projects and judge intuitively that the PACE program is

successful, and quite another thing to substantiate such

an assumption.

There is need for more evidence to ascertain what

real difference the federal dollar makes in education.

This problem of evaluation has been one of Title III's

most difficult problems on the local and national levels.

This section of 1.-he study will report on the

evaluation studies which have been done, are currently

ongoing, or are being contemplated with respect to

Title III.

In 1966, the USOE asked Dr. Richard I. Miller,

Director of the University of Kentucky's Program on

Educational Change, to assess the quality of the Title

III program and make recommendations for its improvement.
1

1Report Prepared for the Subcommittee on Education

of the Committee on Labor and Public Welfare, the U.S.

Senate. Richard I. Miller, Chairman (Washington, D.C.:
U.S. Government Printing Office, 1967).
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This independent national PACE evaluation was made avail-

able in the Spring of 1967. Essentially, the Miller

study was an analysis and evaluation of problems in the

Title III program. It contained a series of recommenda-

tions for the improvement of PACE. It was a six months

study which relied upon a team of twenty prominent edu-

cators who are experts in specific fields of study to

evaluate specific problems or projects which relate to

Title III.

Dr. Miller's study set forth some findings with

respect to the unique characteristics of Title III. These

characteristics were 1) that Title III is unique in its

broad mandate; 2) it is 100 percent money to local agen-

cies 3) PACE has a built-in requirement for community

participation; 4) Title III establishes 50 state contests

as well as a national one since approval is competitive;

5) it emphasizes innovativeness and creativity in its

projects; 6) the extent of Congressional interest in the

program is unique; and 7) the federal-state relationship

is unique.

The USOE reports that so far it has funded a total

of thirty-six projects in which the development of eval-

uation models is the major objective.'

1Dr. David Iwamoto, Chief, Program Analysis Section

Division of Plans and Supplementary Centers, USOE, private

interview held in Washington, June, 1968.
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The USOE is studying an evaluation model which

could have a profound effect on evaluation at the local,

state, and federal levels. It is an evaluation model

designed by Daniel Stufflebeam and known as "CIPP"- -

Context, Input, Process, and Product.1

Stufflebeam and his Evaluation Center Staff have

developed an evaluation "model," or approach, which

centers around the fact that educators need to make

decisions of an evaluative nature not only at the con-

clusion of an innovative project--but also before

beginning the project, and as they proceed through it.

Stufflebeam's model is being tested in the public schools

of Xenia and Columbus, Ohio.

Stufflebeam designed the CIPP model so that it

might be used to evaluate innovative projects at all

levels -- local, state, and national. Under the CIPP plan,

local project personnel would collect evaluative infor-

mation which might form the basis for local, state and

federal decisions .444141ons.. which ultimately would

come full circle and affect local project operations.

CIPP is divided into four parts--Context, Input,

Process and Product--to reflect the four major types of

'Daniel L. Stufflebeam, "The Use and Abuse of Eval-

uation in Title III and a Description of a Proposed CIPP
(Context, Input, Process, Product) Model for Evaluating
ESEA Title III Projects" (Paper presented at the National
Seminar on Innovation sponsored by the Kettering Founda-
tion and the U.S. Office of Education, Honolulu, Hawaii,
July, 1967).
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decisions which should be made during the course of a

Title III project. Each part is meant to be used during

a specific time period in relation to the project. It

is not absolutely essential, under the CIPP approach,

to start from the beginning and work through the model.

Each part can stand by itself.

Even with the emergence of newly developed

evaluation models, the problem of evaluation still

persists. It's possible to find that 80,000 teachers

participated in Title III inservice activities during

fiscal 1967, but how is it iJssible, on the state or

national levels, to discover the difference this has

made to youngsters in the classroom?

Whatever solutions are developed with respect

to the Title III evaluation problem, it is imperative

that the evaluation requirements leave enough room

so innovative ideas and projects can continue to flourish.

The preceding paragraphs were concerned with Title

III ongoing projects, but with respect to those Title

III projects which have terminated their contract funding

with the USOE, relatively little is known of their pre-

sent status.
1

Thus, this study will add significant

1Norman Hearn, Chief, Program Analysis and Dis-

semination Branch, Division of. Plans and Supplementary

Centers, USOE, private interview held in Washington,

January, 1968.
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data and dimension necessary for the development of a

total appraisal of the Title III program.



ii

CHAPTER III

SUBJECTS, MATERIALS, AND PROCEDURES

SUBJECTS

This study surveyed 166 directors of Title III

projects which had their funding grants with the U.S.

Office of Education terminated as of December, 1967. The

166 projects encompassed the entire population of termin-

ated Title III projects. Of the 166 projects surveyed,

149 Title III projects contained usable responses, which

were analyzed for this study.

MATERIALS

There were two basic sources of data for this

study: 1) a questionnaire constructed specifically for

this study;1 and 2) the Title III proposals on file at

the U.S. Office of Education, Title III Bureau.

1A. The Questionnaire. The questionnaire con-

structed for this study was divided into five categories.

Category One sought the name and address of the project

director. Category Two sought the project title, its

USOE project number, and its type according to the USOE

classification. Category Three asked the project direc-

tor to indicate 1) whether the project became defunct witt

1The questionnaire constructed for this study is

in Appendix B.

30
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the withdrawal of Title III funds immediately at the end

of the designated approval period (Section A Projects),

or 2) whecner the project was in operation for a period

of time after the withdrawal of Title III funds but is

currently not in operation (Section B Projects), or 3)

whether the project is currently in operation since the

withdrawal of Title III funds at the end of the designated

approval period (Section C Projects).

Category Four was directed to those project

directors who had been in charge of projects which 1)

were in operation for a period of time after the withdrawal

of Title III funds (Section B), or 2) were in operation as

of March, 1969, since the withdrawal of Title III funds

at the end of the designated approval period (Section C).

These project directors were asked to indicate 1) the

length of time the project was in operation after the

withdrawal of Title III funds (Section B only), 2) the

total yearly expenditure after the withdrawal of Title

III funds, 3) the yearly cost for professional and non-

professional salaries for administrative and instructional

areas, materials and supplies, and contracted services,

4) the size of student population served, and 5) the

sources of funding after the withdrawal of Title III funds

Category Five was directed to those directors who

had been in charge of projects which were discontinued

either immediately after Title III funding or after a



short trial without Title III funds. The items in this

category included 15 statements to which the project

directors were to reply with one of three options

"greatly," "somewhat," or "not at all," to indicate the

extent to which the reasons in the statements contributed

to the discontinuance of the project. Additional space

was provided following the last statement of Category Five

to be used in case the respondent wished to clarify any

answer or make further comments.

1B. Questionnaire Construction. The items for

this instrument were selected through a study of Public

Law 89-10, amendments to this law, a study of approved

Title III proposals, and a review of literature with

respect to Title III, such as the Title III local, state,

and federal bulletins, and the Title III USOE guidelines.

Information was also obtained from discussions

with several Title III Bureau Chiefs, the Title III Bu-

reau Research Director, several Title III area desk per-

sonnel in Washington, D.C., and at least ten project

directors.

1C. Validation of the Questionnaire. Content

validation of the material in this instrument was based

upon 1) official records, reports, correspondence, and

publications of the Title III Research Bureau, Washington,

D.C.; 2) the study of Law 89-10 and its amendments;

3) the Title III guidelines; and 4) periodicals, litera-
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ture, bulletins, surveys, project proposals, reports,

and personal visitations and observations of. Title III

programs.

Ten Title III project directors were selected at

random and were invited to assist in the validation of

the questionnaire) By means of a telephone conversation,

each of the ten project directors selected agreed to

participate in this phase of the study. The participants

were sent a letter indicating the purpose of this study

and instructions for the completion of the questionnaire.

Included with the letter was the questionnaire and an

analysis of questionnaire form.
2 This analysis of

questionnaire form was devised specifically for this study

to assist in the content validation of the questionnaire.

The questionnaire was revised to its final form

in accordance with the comments and suggestions offered

by the jury and by faculty members and students of the

St. John's University doctoral seminar.

2A. Title III proposal. From the original 149

proposals on file at the USOE, Title III Central Pro-

cessing Division, the following information was obtained:

1) the name and address of the project director; 2) the

title of the project, the USOE grant number and region,

lA list of the ten jury members is in Appendix B.

2The letter and the analysis of questionnaire form
is in Appendix B.
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and the type of project involved; 3) the total dollar

expenditure grant award; 4) the sources of funding other

than Title III money; 5) the expenditure of money for

professional and non-professional salaries in the ad-

ministrative and instructional areas, materials and

supplies, and contracted services; and CI the student

population served.

A brief description of each of the 149 projects

under study has been given in Appendix A. These projects

are categorized under appropriate descriptors in alpha-

betical order and appropriate sections. The grouping

and description of the 149 projects was adapted from the

publications concerning Title III of the Educational

Resources Information Center (ERIC).1 In order to insure

confidentiality, a number has been assigned to each of

the projects under study.

PROCEDURES

The compilation of the Title III terminated pro-

jects under study was undertaken utilizing USOE files.

This necessitated the cooperation of the USOE Title III

Research and Grant Division. Each of the project direc-

tors was mailed a questionnaire with an enclosed letter

informing them of the purpose of the study.

lEducational Resources Information Center,

Pacesetters in Innovation--Fiscal Years 1966 and 1967.

3Washington: S. . overnmen 'rin ing ice, 1966-

1967) .



Follow -un letters were sent to resnonients. A

second CODV of the questionnair waP inclliei.

Those responients who d t d not return their

questionnaires after the second mailino. were contacted by

telephone in an attempt to seek their cooperation.

Treatment of the Data

The data collected in response to items of the

questionnaire and pertinent data collected from project

proposals were analyzed employing appropriate statistical

procedures for the four subproblems posed.'

In response to the series of questions posed in

Subproblem One, percentas;e .nalyses were employed.

In response to the questions posed in Subproblem

Two, percentage analyses and chi-square two-way classi-

fication analyses were employed. With respect to chi-

square analyses, the null hypotheses tested for Subproblem

Two assumed in each case that there was no significant

difference between the observed frequencies and the ex-

pected frequencies on the basis of the independence of

the two variables. The .05 level of significance was em-

ployed for the rejection of the null hypothesis.

In response to the question posed in Subproblem

Three, answers were tabulated for each of the fifteen

responses. The data were analyzed for frequency and

.10.1.4.1111.1/1011 .1.11111.1.170111.11. VOW .10141100.01110M01-

19a2M, P. 4.
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percentage of responses. Statistical significance of

the relations examined were determined by the use of

chi-square one-way classification analyses. With respect

to the chi-square analyses, the null hypotheses tested

for Category Three assumed in each case that there was

no significant difference between the frequencies ob-

served for each of the item responses and the frequencies

expected on the basis of equal preference.

In response to the questions posed in Subproblem

Four, percentage analyses were employed.



CHAPTER IV

ANALYSIS OF DATA

The analyses of the responses of project directors

to the questionnaire items along with selected supple-

mentary data on these projects available in the project

application are summarized in this chapter in answer to

the questions posed as subproblems in Chapter One. A dis-

cussion of these data is included in Chapter Five.

Questionnaires were mailed to directors of 166 pro-

jects with Title III funding terminated as of December,

1967. These 166 projects under study constituted the

total population of projects with Title III funding which

were terminated as of December, 1967.

As summarized in Table 1, 160, or 96.4 percent,

of the 166 questionaires were returned; six, or 3.6 percent.

of the questionnaires were not returned even after repeated

requests by mail and by telephone. Of the six question-

naires which were not returned, two were located in Region

2, two in Region 5, one in Region 4, and one in Region 9.1

Of the 160 questionnaires returned, 149, or 89.7 percent

of the total mailed, contained usable responses which were

1The incorporation of the states into nine regions
coincides with the U.S. government design (see supra,
p. 43).
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analyzed for this study. The reasons for the eleven non-

usable responses were: ten project directors returned blank

questionnaires and indicated that their projects were

feasibility studies which were not designed to continue

after the withdrawal of Title III funds;1 and one ques-

tionnaire was returned blank along with a notation to the

effect that the project director could not be located and

there was no one in the district office who possessed the

necessary knowledge to complete the questionnaire.

TABLE I

SUMMARY OF QUESTIONNAIRE RETURN

Returns

'Usable Returns 149 89.7

Non-usable Returns 11 6.7

Total Returned 160 96.4

Not Returned 6 3.6

Total Mailed 166 100

The responses of project directors in the 149

usable returns served as the data for this study, along

with information available in project applications on file

in the USOE, Title III Bureau.

1Feasibility studies are designed to ascertain

whether certain programs would be of benefit to the

community.
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The analyses of these data for each of the sub-

problems under study follow in the sequence set forth

in Chapter One.

Subproblem 1

In terms of
(a) project type,
(b) student population served,
(c) Title III funds granted,
(d) geographical location, and
(e) school district financial contribution,

what are the characteristics of projects which,
following the withdrawal of Title III funds as
of December, 1967,

(1) became defunct immediately,
(2) were in operation for a period of time,

but were defunct as of September, 1968,
and

(3) were still in operation as of March, 1969.

As summarized in Table 2, of the 149 Title III pro-

jects under stuJv, 120, or 80.5 percent, became defunct

immediately after the federal government withdrew its

funds. In this study, these projects were termed Section

A projects. Five projects, or 3.9 percent, were in oper-

ation following withdrawal of Title III funds for periods

ranging from one month to one year and then became defunct.

These projects were termed Section B projects.

As of March, 1969, twenty-four projects, or 16.1

percent, of the projects under study were still in oper-

ation following the withdrawal of Title III funds. They

are presently supported by agencies other than the Title

III Bureau.
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TABLE 2

NUMBER AND PERCENT OF PROJECTS CATEGORIZED BY STATUS
FOLLOWING WITHDRAWAL OF TITLE III FUNDING

A: Projects terminated imme-
diately after withdrawal 120 80.5

B: Projects functioned for a
time, now defunct 5 3.4

C: Projects continued after with-
drawal, still in operation 24 16.1

Total 149 100

Section A Projects

Project type.-Title III projects are classified

as one of three types, innovative, exemplary, or adaptive,

based on the U.S, Office of Education Title III guideline

definitions as interpreted by project proposers and subject

to approval of Title III Bureau personnel.
1

The Section A projects under study included

many types of programs.
2

Some of the major emphases of

the projects were: computer oriented programs, cultural

enrichment programs, curriculum development, programs for

disadvantaged youth, dropout programs, individualized

instruction programs, inservice education, instructional

]-Supra, p. 6.

2A brief description of each of these projects,
adapted from ERIC, can be found in Appendix A.
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materials centers, and vocational education programs.

Of the 120 Section A projects, 84, or 70.0 per-

cent, were innovative; 33, or 27.5 percent, were exemplary

and 3, or 2.5 percent, were adaptive. The size of popula-

tion served and the amount of Title III funds spent on

these Section A innovative, exemplary, and adaptive pro-

jects is reported in Table 3. This table includes the

population and the expenditure figures for Section A

projects as a whole, and the percents of this total for

each project type.

Population.- The total student population served

by the 120 Section A Title III projects under study was

8,908,389. Of this total, 7,777,827, or 87.3 percent, of

the student population was served by innovative projects;

2,028,062, or 11.5 percent, of the student population by

exemplary projects; and 102,500, or 1.2 percent, of the

student population by adaptive projects. The combined

population served by the exemplary and adaptive type pro-

ject was 1,130,562, or 12.7 percent of the total popula-

tion.

Title III funds granted.- The total Title III

funds spent for the 120 Section A projects was $4,752,618.

Of this total, $3,479,066, or 73.2 percent, was granted

for innovative projects; $1,181,127, or 24.9 percent, for

exemplary projects; and $92,425, or 1.9 percent, for

adaptive projects. The combined finds spent on exemplary
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and adaptive type projects was $1,273,552, or 26.8 per-

cent, of the total dollars spent.

Geographical location.- All federal governmental

agencies, including the Title III Bureau, employ the

following geographical categorization of the fifty states

and Washington, D.C., into nine regions:1

Region 1-Connecticut, Maine, Massachusetts, New
Hampshire, Rhode Island, Vermont;

Region 2-Delaware, New Jersey, New York, Penn-
sylvania;

Region 3-Washington, D.C., Kentucky, Maryland,
North Carolina, Virginia, West Virginia;

Region 4-Alabama, Florida, Georgia, Mississippi.
South Carolina, Tennessee;

Region 5-Illinois, Indiana, Michigan, Ohio, Wis-
consin;

Region 6-Iowa, Kansas, Minnesota, Missouri, Ne-
braska, North Dakota, South Dakota;

Region 7-Arkansas, Louisiana, New Mexico, Okla-
homa, Texas;

Region 8-Colorado, Idaho, Montana, Utah, Wyoming;
Region 9-Alaska, Arizona, California, Hawaii,

Nevada, Oregon, Washington.

Section A projects were located in all nine of

these geographical regions. The number and percent in

each region, along with the population served by these

projects and the amount of Title III funds spent, are

summarized in Table 4.

Of the 120 projects under study 13, or 10.8 per-

cent, were located in Region 1; 23, or 19.2 percent, in

Region 2; 8, or 6.7 percent, in Region 3; 8, or 6.7

percent, in Region 4; 19, or 15.8 percent, in Region 5;

1Classification of states by region received from
Analysis Unit, Title III Bureau.



TABLE 4

NUMBER AND PERCENT OF TITLE III SECTION A PROJECTS CLASSIFIED
BY REGIONS, POPULATION, AND DOLLAR EXPENDITURES

N %
Population Expended Dollars

1 13 10.8 169,396 1.9 $393,726 8.3

2 23 19.2 1,165,543 13.1 958,662 20.2

3 8 6.7 343,152 3.9 366,945 7.7

8 6.7 137,003 1.5 372,089 7.8

5 19 15.8 5,829,950 65.4 858,134 18.1

6 13 10.8 585,063 6.6 407,835 8.6

7 13 10.8 324,544 3.6 647,018 13.6

8 9 7.5 145,324 1.6 185,569 3.9

9 14 11.7 208,414 2.3 562,640 11.8

Totals 120 100 8,908,389 100 4,752,618 100
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13, or 10.8 percent, in Region 6; 13, or 10.8 percent, in

Region 7; 9, or 7.5 percent in Region 8; 14, or 11.7

percent, in Region 9.

In succeeding subproblems, data were analyzed in

terms of four geographical regions combining the nine

regions as follows: Regions 1 and 2: northeast; Regions

3 and 4: south; Regions 5,6, and 7: midwest; and Regions

8 and 9: west.

Accordingly, of the total 120 projects, 36, or

30.0 percent, of the projects were in the northeast;

16, or 13.4 percent, the south; 45, or 37.4 percent,

the midwest; and 23, or 19.2 percent, in the west.

The 120 Section A projects served 8,908,389

students. Of this total, the northeast region served

1,334,939, or 15.0 percent; the south served 480,155, or

6.4 percent; the midwest served 6,739,557, or 75.6 per-

cent; and the west served 353,738, or 3.9 percent.

Of the total Title III funds granted to the 120

Section A projects, which amounted to $4,752,618,

$1,352,388, or 28.5 percent, was granted to projects in

the northeastern region; $739,034, or 15.5 percent, was

granted to projects in the southern region; $1,912,987,

or 40.3 percent, was granted to the projects in the mid-

western region; and $748,209, or 15.7 percent, was

granted to projects in the western region.

School district financial contribution.- The
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total dollar expenditure for the 120 Section A projects

was $6,384,479. This sum represented the Title III funds

granted as well as the contributions of school districts

and other agencies. The total dollar expenditure on the

part of the Title III Bureau, the school contributions,

and other sources of project revenue is reported in Table

Of the total dollar expenditure of $6,384,479 for

the 120 Section A projects, the federal Title III funds

granted was $4,752,618, or 74.0 percent; the local school

districts contributed $1,532,321, or 24.0 percent; and

university, foundations, and other federal granting

agents contributed $99,540, or 2.0 percent.

Of the $1,532,321 spent by the school districts,

$1,250,000 of this amount was accounted for by two school

districts (project numbers 76 and 88). Of this $1,250,000.

one project included an estimate for buildings and equip-

ment ($820,000), and a second project included an esti-

mate for land and a house ($430,000) which had been

donated. The contribution of the remaining 118 school

districts, then, amounted to $2829321 or 4.0 percent, of

the total dollar expenditure.

Section B Projects

The five programs which functioned for a time

following termination of Title III funds, but became



TABLE 5

Section A Projects

SOURCES OF FUNDING--ORIGINAL PROGRAM

Project
Number

Total Amount
S ent

Title III
Funds

School
Districts

Other

1
2

$ 18,296
32,078

18,056
32,078

240

3 11,000 10,000 1,000
4 11,327 10,190 1,137
5 138,234 134,734 3,500
6 14,002 11,202 2,800
7 25,320 25,320
8 13,129 13,129
9 18,384 18,384
10 47,000 47,000
11 84,496 84,496
12 14,780 9,610 5,170
13 44,475 44,475
14 24,502 24,502
15 123,100 123,100

.16 145,753 114,891 6,000 24,862a
17 30,235 21,685 8,550
18 16,908 16,908
19 23,641 21,816 1,825
20 38,141 38,141
21 103,539 103,539
22 20,521 20,521
23 54,654 54,654
24 17,585 17,585
25 17,606 15,920 1,686
26 272,864 242,383 24,481 6,000b
27 10,970 9,970 1,000
28 4,250 4,250
29 32,003 32,000
30 24,443 24,443
31 26,261 26,261
32 53,396 43,741 9,655
33 41,664 41,664
34 17,200 17,200
35 6,600 6,600
36 29,040 29,040
37 10,200 10,200
38 58,504 37,404 16,000 5,100b
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TABLE 5--CONTINUED

Project Total Amount
Number Spent

Title III School
Districts

39 133,692 133,692
40 32,010 31,250 760
41 15,970 15,330 640
42 11,593 11,193 400
43 75,000 71,000 4,000
44 31,361 21,540 3,368
45 98,746 98,746
46 79,595 79,595
47 17,683 17,683
48 51,697 51,497 1,200
49 67,692 54,592 13,100
50 19,690 18,930 760
51 167,789 167,789
52 19,967 16,779 3,188
53 15,750 15,750
54 135,743 135,743
55 28,542 28,542
56 4,679 4,379 300
57 16,691 13,191 3,500
58 130,500 92,175
59 1,892 1,892
60 49,905 42,305 7,600
61 19,550 9,400
62 134,326 134,326
63 93,800 93,800
64 9,850 9,850
65 56,132 45,900 10,232
66 32,250 31,500 750
67 8,977 8,977
68 10,139 9,002 1,137
69 74,028 74,028
70 78,051 78,051
71 67,796 67,796
72 48,414 48,414
73 27,290 27,290
74 82,862 45,242 37,620
75 16,245 16,245
76 847,772 25,772 820,000e
77 33,380 25,130 8,250
78 52,352 35,352 17,000
79 10,815 10,815
80 5,528 5,528
81 84,850 84,850

Other
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TABLE 5--CONTINUED

Project Total Amount
Number Spent

N

Title III
Funds

N %

School Other
Districts

N % %

82

83
84
85
86
87
88
89

38,414
55,960
44,168
61,022
34,476
27,620

469,800
33,292

35,414
46,140
44,168
49,022
34,476
27,620
33,500
33,292

3,000
9,820

12,000

430,000g 6,300h

90 12,829 12,359 470
91 26,273 20,062 6,211
92 13,865 13,865
93 30,614 30,614
94 49,790 49,790
95 14,110 14,110
96 101,000 97,000 4,000
97 34;050 29,750 4,300
98 61,353 46,253 15,100
99 4,900 4,900
100. 28,850 26,850 2,000
101 27,986 27,986
102 34,768 34,768
103 10,663 10,663
104 21,445 21,445
105 22,190 22,190
106 21,777 19,466 1,961 350b-f

107 58,787 52,787 6,000
108 73,850 68,350 5,500
109 17,368 16,078 1,290
110 9,706 9,706
111 55,404 42,084 13,320
112 43,500 43,500
113 11,925 11,925
114 3,616 3,116 500
115 8,175 8,175
116 14,650 14,650
117 37,828 37,828
118 18,514 18,514
119 30,787 30,787
120 41,462 41,462
Total 6,384,479 74.0 4,752,618 1,532,321 24.0 239,540 2.0

aFoundation
bTitle I (ESEA)

cCommunity Fund

dUniversity gLand, house,
eBuildings, remodeling,
and equipment hNITtigegtudy

-"Title III (NDEA) Association



50

defu.1.. we categorized as Section B projects in this

study. They included concerts for public schools, a

performing arts program, individualized instruction,

instructional materials centers, and a learning disabil-

ities center.

Project type.- Of these five Section B projects,

3, or 6.0 percent, were classified as innovative; 2, or

40.0 percent, as exemplary. None of the five projects

was classified as an adaptive type project. The size

of the population served and the amount of Title III

funds spent on Section B innovative and exemplary pro-

jects is reported in Table 6. This table also includes

the total population and the expenditure figures for

Section B projects as a whole, and the percents of this

total for each project type.

Population.- The total student population served

by Section B Title III projects was 23,988, of which

the innovative type projects served 20,658 students, or

86.1 percent, and the exemplary type projects served

3,330, or 13.9 percent.

Title III funds granted.- The total Title III

funds spent for the five Section B projects was $324,080.

Of this total, $301,603, or 93.1 percent, was granted

for innovative projects; and $22,477, or 6.0 percent,

for exemplary projects.



TABLE 6

NUMBER AND PERCENT OF TITLE III SECTION B PROJECTS CLASSIFIED
BY TYPE; POPULATION SERVED; AND TITLE III DOLLAR

EXPENDITURES FOR EACH TYPE

Type of
Project* N %

Population
N %

Expended Dollars
N %

Innovative 3 60.0 20,658 86.1 $301,603 93.1

Exemplary 2 40.0 3 330 13.9 22,477 6.9

Totals 5 100 23,988 100 324,080 100

There were no adaptive type projects for Section B.
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921.010i5alaa.- Of the nine geographical

regions, Section B projects were located in four. The

number and percent in each region, along with the pop-

ulation served by these projects and the amount of Title

III funds spent, are summarized in Table 7.

Of the five projects under study, 2, or 40.0 per-

cent, were located in Region 2; 1, or 20.0 percent, in

Region 4; 1, or 20.0 percent, in Region 6; and 1, or

20.0 percent, in Region 8. With respect to these five

projects, 2, or 40.0 percent, were in the northeast; 1,

or 20.0 percent, the south; 1, or 20.0 percent, the mid-

west; and 1, or 20.0 percent, the west.

The five Section B projects served 23,988 stu-

dents. Of this total, the northeast region served 3,700,

or 15.4 percent; the south served 19,136, or 79.8 percent;

the midwest served 830, or 3.5 percent; and the west

served 322, or 1.3 percent.

Of the Total Title III funds granted to the

five section B projects, which amounted to $324,080,

$209,806, or 64.7 percent, was granted to projects.in

the northeastern region; $34,923, or 10.8 percent, was

granted to projects in the southern region; $15,977, or

4.9 percent, was granted to projects in the midwestern

region; and $63,374, or 19.6 percent, was granted to

projects in the western region.



TABLE 7

NUMBER AND PERCENT OF TITLE III SECTION B PROJECTS CLASSIFIED
BY REGIONS, POPULATION, AND DOLLAR EXPENDITURES

Region
N

Population Expended Dollars

2* 2 40.0 3,700 15,4 $209,806 64.7

4 1 20.0 19,136 79.8 34,923 10.8

6 1 20.0 830 3.5 15,977 4.9

8 1 20.0 322 1.3 63,374 19.6

Totals 5 100 23,988 100 324,080 100

Regions l,35,7, and 9 did not have any Section B projects.
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School district financial contribution.- The total

dollar expenditure for the five Section B projects was

$425,394. This sum represented the Title III funds

granted as well as the contributions of school districts

and other agencies. The total dollar expenditure on the

part of the Title III Bureau, the school contributions,

and other sources of project revenue is reported in Table

8.

TABLE 8

SOURCES OF FUNDING -- ORIGINAL PROGRAM

Project Total Amount Title III School Other

Number Spent Funds District
N % N % N % N

121
122
123
124
125

Tota.Ls

$ 6,500
34,923
63,374

302,306
16,781

6,500
34,923
63,374

203,306
15,977 1,114

1:11 1,1 $I

100,000a
200a

aFoundatia

Of the total dollar expenditure of $425,394 for

the five Section B projects, the federal Title III funds

granted was $324,080, or 76.0 percent; the local school

districts contributed $1,114, or 1.0 percent; and founda-

tions contributed $100,2001 or 23.0 percent.

Section C Projects

The twenty-four programs which, following termin-
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ation of Title III funds, were still in operation as of

March, 1969, are categorized as Section C projects in

this study. They included projects on atomic theory,

computer programs, cultural enrichment, curriculum plan-

ning, educational television, family programs, individu-

alized instruction, space centers, learning laboratory,

library services, low achievers, music, natural sciences,

remedial reading, socially maladjusted, and student ex-

change programs.

Project type.- Of these twenty-four Section C

projects 13, or 54.2 percent, were innovative; and 11,

or 45.8 percent, were exemplary. There were no adaptive

type projects among the Section C projects. The size

of the population served and the amount of Title III funds

spent on Section C innovative and exemplary projects is

reported in Table 9. This table also includes the total

population and the expenditure figures for Section C pro-

jects as a whole, and the percents of this total for each

project type.

Population.- The total student population served

by Section C Title III projects was 865,318, of which the

innovative projects served 683,392, or 79.0 percent, and

the exemplary projects served 181,926, or 21.0 percent.

Title III fundE_granted.- The total Title III funds

spent for the twenty-four Section C projects was $979,098.



TABLE 9

NUMBER AND PERCENT OF TITLE III SECTION C PROJECTS CLASSIFIED
BY TYPE; POPULATION SERVED; AND TITLE III DOLLAR

EXPENDITURES FOR EACH TYPE

Type of
Project N %

Population
N

VI111011

Expended Dollars
N

Innovative 13 54.2

ExeT211a--_-_._1215.8

583,392

181 926

79.0

21.0

$645,470

333,628

65.9

34.1

Totals 24 100 865,318 100 979,098 100
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Of this total, $645,470, or 65.9 percent, was granted

for innovative projects; and $333,628, or 34.1 percent,

for exemplary projects.

Geographical location.- Of the nine geographical

regions, Section C projects were located in eight. The

number and percent in each region, along with the popula-

tion served by these projects and the amount of Title III

funds spent, are summarized in Table 10.

Of the twelity-four projects under study, 2, or

8.3 percent, were located in Region 1; 7, or 29.2 percent,

in Region 2; 3, or 12.5 percent, in Region 3; 1, or 4.2

percent, in Region 4; 3, or 12.5 percent, in Region 5; 2,

or 8.3 percent, in Region 6; 2, or 8.3 percent, in Region

8; and 4, 16.7 percent in Region 9. No projects were loca-

ted in Region 7.

Of the total twenty-four projects, 9, or 37.5 per-

cent, of the projects were in the northeast; 4, or 16.7

percent, the south; 5, or 20.8 percent, the midwest; and

6, or 25.0 percent, in the west.

The twenty-four Section C projects served 865,318

students. Of this total, the northeast region served

733,893, or 84.8 percent; the south served 58,736, or 6.8

percent; the midwest served 44,356, or 5.1 percent; and

the west served 28,333, or 3.3 percent.

Of the total Title III funds granted to the

twenty-four Section C projects, which amounted to $979,098,
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TABLE 10

NUMBER AND PERCENT OF TITLE III SECTION C PROJECTS CLASSIFIED

BY REGIONS, POPULATION, AND DOLLAR EXPENDITURES

Region Population Expended Dollars
--__

1 2 8.3 84,201 9.7 $54,040 5.5

2 7 29.2 649,692 75.1 400,061 40.9

3 3 12.5 55,356 6,4 139,500 14.2

1 4.2 3,380 ,4 43,944 4.5

5 3 12.5 40,960 4.7 129,340 13.2

6 2 8.3 3,396 ,4 101,435 10.4

8 2 8.3 19,989 2.3 22,812 2.3

9 4 16.7 8,344 1.0 87,966 3.0

Totals 24 100 865,318 100 979,098 100
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$454,101, or 46.4 percent, was granted to projects in the

northeastern region; $183,444, or 18.7 percent, was granted

to projects in the southern region; $230,775, or 23.6

percent, was granted to projects in the midwestern region;

and $110,778, or 11.3 percent, was granted to projects in

the western region.

School district financial contribution (before

discontinuance of Title III funds).- The total dollar ex-

penditure for the twenty-four Section C projects was

$1,461,817. This sum represented the Title III funds

granted as well as the contributions of school districts

and other agencies. The total dollar expenditure on the

part of the Title III Bureau, the school contributions,

and other sources of project revenue is reported in Table

Of the total dollar expenditure of $1,461,817 for

the twenty-four Section C projects, the federal Title III

funds granted was $979,098, or 72.0 percent; the local

school districts contributed $145,049, or 11.0 percent;

and university, state departments, foundations, and other

federal granting agents contributed $232,184, or 17.0

percent.

Totals for Sections A, B, and C

The total student population served by the 149

projects under study (Sections A, B, and C) was 9,797,698,

and the total Title III funds alloted to these projects
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was $6,055,796. Of this total number of projects 100, or

67.1 percent, were classified as innovative; 49, or 30.9

percent, as exemplary; and 3, or 2.0 percent, as adaptive.

The populations served and the money alloted for

the total number of projects categorized by type are sum-

marized in Table 12, along with their percentage equiva-

lents.

The majority of Title III funds, 73.1 percent,

was spent on the 100 innovative type projects, while 25.4

percent of the funds was granted to the 46 exemplary type

projects; and 1.5 percent of the total dollar expenditure

was alloted to the 3 adaptive type projects.

In Table 13, the combined total number of Sections

A,B, and C projects in each geographic region, and the

population served and money alloted for these projects,

grouped by geographic region are summarized with their

percentage equivalents.

Of the 149 projects under study 15, or 10.1 per-

cent, were located in Region 1; 32, or 21.5 percent, in

Region 2; 11, or 7.4 percent, in Region 3; 10, or 6.7 per-

cent, in Region 4; 22, or 14.8 percent, in Region 5; 16

or 10.7 percent, in Region 6; 13, or 8.7 percent, in

Region 7; 12, or 8.1 percent, in Region 8; or 12.1 per-

cent, in Region 9.

Region 2 had the greatest number of the total



TABLE 12

SUMMARY OF NUMBER AND PERCENT OF TITLE III SECTIONS A, B, AND C

PROJECTS CLASSIFIED BY TYPE; POPULATION SERVED;
AND TITLE III DOLLAR EXPENDITURES FOR

EACH TYPE

Type of
Protect

Total Population
N

Expended Dollars
N

Innovative

Exemplary

Ada tive

100

46

3

67.1

30.9

2.0

8,481,877

1,213,318

102 500

86.6

12.4

1.0

$4,426,139

1,537,232

92 425

73.1

25.4

1.5

Totals 149 100 9,797,698 100 6,055,-796 100



TABLE 13

SUMMARY OF NUMBER AND PERCENT OF TITLE III SECTIONS A, B, AND C
PROJECTS CLASSIFIED BY REGIONS, POPULATION,

AND DOLLAR EXPENDITURES

Region Total A,B,C Projects Population Expended Dollars

1 15 10.1 253,597 2.6 $447,766 7,4

2 32 21.5 1,818,935 18.6 1,568,529 25.9

3 11 7.4 398,508 4.1 506,445 8.4

4 10 6.7 159,519 1.6 450,956 7.4

5 22 14.8 5,870,910 59.9 987,474 16.3

6 16 10.7 589,289 6.0 525,247 8.7

7 13 8.7 324,544 3.3 647,018 10.7

8 12 8.1 165,635 1.7 271,755 4.5

9 18 12.1 216,758 2.2 650,606 10.7

Totals 149 100 9,797,695 100 6,055,796 100



projects funded . 32, or 2105 percent, and spent the most

money-$1,568,529, or 25.9 percent of the total dollar

expenditure. The greatest population served was in

Region 5, which served 59.9 percent of the total popula-

tion under study.

With respect to the breakdown of the nine regions

into four larger geographical areas, the northeast served

2,072,532, or 21.2 percent, of the student population,

while expending $2,016,295, or 33.3 percent, of the Title

III funds; the south served 558,027, or 5.7 percent, of

the student population, while expending $957,401, or 15.8

percent of the Title III funds; the midwest served

6,784,743, or 69.2 percent, of the student population,

while expending $2,159,739, or 35.7 of the Title III

funds; the west served 382,393, or 3.9 percent, of the

student population, while expending $922,361, or 15.2

percent, of the Title III funds.

The total dollar expenditure for the 149 Title III

projects (Sections, A, B, and C) under study, combining

the contributions on the part of the school districts

and other agencies with the Title III grants, was

$8,271,690. Of this $8,271,690, the Title III funds

amounted to $6,055,796, or 74.0 percent, of the total

dollar expenditure; the school districts contributed

$1,678,484, or 21.0 percent; and the other agencies

combined contributed $431,924, or 5.0 percent, of the
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total dollars spent.

Subproblem 2.

Does A significant association exist
between the status of Title III projects
following termination of federal funding
and each of the following variables:

1) type of project?
2) geographical location?
3) size of student population served?
4) total expenditures of Title III funds?
5) percent of school district financial

contributions?

Project type.- As noted in a previous section,',=.111
of the total 149 projects under study, 100 projects were

innovative, 46 were exemplary, and 3 were adaptive.

Of the 100 innovative type projects, 84, or 84.0

percent, were Section A projects; 3, or 3.0 percent, were

Section B projects; and 13, or 13.0 percent, were Section

C projects. Of the 46 exemplary type projects, 33, or

71.7 percent, were Section A projects; 2 or 4.4 percent,

were Section B projects; and 11, or 23.9 percent, were

Section C projects. Of the 3 adaptive type projects, 3,

or 100 percent, were Section A projects.

Number and percents of Section A, B, and C pro-

jects, and those projects which were innovative, exemplary,

and adaptive are presented in Table 14.

Chi-square analysis was performed to determine

if a significant association existed between the status

of the project following the termination of federal Title

III funds, Sections A, B, and C projects, and the type



TABLE 14

NUMBER, PERCENT, AND CHI-SQUARE ANALYSIS OF TITLE III
PROJECTS CLASSIFIED BY TYPE, AND SECTION

Type
N
A

%

ection
B

rJ % N
C Totals

Innovative 84

Exemplary 33

Adaptive 3

84.0

71.7

100.0

3 3.0

2 4.4

13

11

13.0

23.9

100 100

46 100

3 100

Totals 120 5 24 149

Type A+B

fc

ec ion

fe
f

C
f

Totals

Innovative

Exemplary
and Adaptive

87

38

83.9

41.1

13

11

16.1

7.9

100

49

Totals

)1,9=

125

2.013

125

df=1

24 24 149

p>.05
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of project, innovative, exemplary and adaptive.

Because of the small expected frequencies in a

number of cells of the 3x3 contingency table, Sections

A and B project frequencies, and exemplary and adaptive

project frequencies were combined for the final chi-square

analysis. The obtained chi-square value for the result-

ing 2x2 contingency table was 2.013 (df=1), which was not

significant at the .05 level of significance.

As a result the null hypothesis was retained and

it was concluded that there was no association between

the status of the project following the termination of

federal Title III funds and the type of project.

Geographical location.- Of the 15 projects located

in Region 1, 13, or 86.7 percent, were Section A projects,

and 2, or 13.3 percent, Section C projects. In Region

2, 23, or 71.9 percent, were Section A projects, 2, or

6.2 percent, Section B projects, and 7, or 21.9 percent,

were Section C projects. Of the 11 projects in Region

3, 8, or 72.7 percent, were Section A projects, and 3,

or 27.3 percent, were Section C projects. Of the 10

projects in Region 4, 8, or 80.0 percen% were Section A

projects, 1, or 10.0 percent, were Section B projects, and

1, or 10.0 percent, were Section C projects. Of the

22 projects in Region 5, 19, or 86.4 percent, were

Section A projects, and 3, or 13.6 percent, were Section
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C projects. Of the 16 projects in Region 6, 13, or 81.2

percent were Section A projects, 1, or 6.3 percent, were

Section B projects, and 2, or 12.5 percent, were Section

C projects. Of the 13 projects in Region 7, 13, or 100

percent, were Section A projects. Of the 12 projects in

Region 8, 9, or 75.0 percent, were Section A projects, 1,

or 8.3 percent, were Section B projects, and 2, or 16.7

percent, were Section C projects. Of the 18 projects in

Region 9, 14, or 77.8 percent, were Section A projects,

and 4, or 22.2 percent, were Section C projects.

Numbers and percents of Section A, B, and C

projects, in each of the geographical regions, are

presented in Table lb,

Chi-square analysis was performed to determine

if a significant association existed between the status

of the project following the termination of federal

Title III funds and the geographical location.

Because of the small expected frequencies in a

number of cells of the 3x9 contingency table, the

following cell frequencies were combined for the final

chi-square analysis: Sections A and B;Region 1 and 2

(northeastern states); Regions 3 and 4 (southern states);

Regions 5,6, and 7 (mid-western states); and Regions 8

and 9 (western states). The obtained chi-square value

for the resulting 2x4 contingency table was 2.276 (df=3),
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TABLE 15

NUMBER, PERCENT, AND CHI-SQUARE ANALYSIS OF
TITLE III PROJECTS CLASSIFIED BY

USOE REGIONS, AND SECTIONS

Region

1

2

3

4

5

6

7

8

9

Tot al'

A,B, AND C

A
N % N

Section
B

% N
C

%

Totals

13 86.7 2 13.3 15 100

23 71.9 2 6.2 7 21.9 32 100

8 72.7 3 27.3 11 100

8 80.0 1 10.0 1 10.0 10 100

19 86.4 3 13.6 22 100

13 81.2 1 6.3 2 12.5 16 100

13 100.0 13 100

9 75.0 1 8.3 2 16.7 12 100

14 77.8 4 22.2 18 100

120 5 24 149 100

ection
Regions A+B C Totals

ft2 t k f'.

1 and 2 38

3 and 4 17

5,6, and 7 46

8 and 9 24

Totals 125

39.4 9 7.6 47

17.6 4 3.4 21

42.8 5 8.2 51

25.2 6 4.8 30

125 24 24 149

df= 3 p).05
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which was not significant at the .05 level of significance.

As a result the null hypothesis was retained and

it was concluded that there was no association between

the status of the project following the termination of

federal Title III funds and the geographical location of

the school district in which the project was located.

Population.- Fifty-seven of the projects under

study served pupil populations in the 1-2,000 range. Of

these 57, 43, or 75.4 percent, were Section A projects, 3,

or 5.3 percent, Section B projects; and 11, or 19 3 per-

cent, were Section C projects. Of the 39 projects which

had pupil populations within the 32,001 and over range,

32, or 82.1 percent, were Section A projects, and 7, or

17.9 percent, Section C projects. The remaining 53

projects served pupil populations categorized in fifteen

other population ranges. Numbers and percent of Sections

A, B, and C projects, in each of these population ranges,

are summarized in Table 16.

Chi-square analysis was performed to determine

if a significant association existed between the status

of the project following the termination of federal Title

III funds and the pupil population served by the project.

Because of the small expected frequencies in a

number of cells, the following cell frequencies were com-

bined for the finAl chi-square analysis: Sections A and

B; the three population categories from 1-2,000 to



TABLE 16

NUMBER, PERCENT, AND CHI-SQUARE ANALYSIS OF TITLE III PROJECTS
CLASSIFIED BY POPULATION RANGE AND SECTIONS A,B, AND C

Population
_Range

A
%

1 -2,000 43 75.4

2,001-4,000 10 71.4

4,001.6,000 80.0

6,001-8,000 5 83.3

8,001-10,000 3 100

10,001-12,000 2 100

12,001-14,000 3 100

14,001-16,000
16,901-18,000 2 100
18,001-20,000 3 60.0

20,001-22,000 3 100

22,001-24,000 1 100

24,001-26,000 1 100

26,001-28,000 3 100

N

3

1

1

Section
B

% N
C

% N
Totals

5.3 11 19.3 57 100

7.1 3 21.5 14 100

1 20.0 5 100

1 16.7 6 100

3 100

2 100

3 100

0 100
2 100

20.0 1 20.0 5 100

3 100

1 100

1 100

3 100



TABLE 16-- CONTINUED

Population A B
Range

28,001-30,000

30,001-32,000

32,001-and over

Totals

Totals
N % N % N

4 N %

1 100 1 100

1 100 1 100

32 82.1 7 17.9 39 100

117* 5 24 146 100

Population
Range

1-6,000

6,001-24,000

24,001 ard
over

Totals

ec Ion
A+B C Totals

61 63.5 15 12.5 76

23 20.9 2 4.1 25

38 37.6 7 7.4 45

122 122 24 24 146

;1.911 df=2 .05

* Three directors stated they were unable to determine population figures.
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4001-6,000; the nine: categories from 6,001-8000 to

22,000-24,000; and the remaining four categories, from

24,001-26,000 to 32,001 and over. The obtained chi-

square value for the resulting 2x3 contingency table was

1,911(df=2), which was not significant at the .05 level

of significance.

As a result the null hypothesis was retained and

it was concluded that there was no significant associa-

tion between the status of the project following the ter-

mination of federal Title III funds and the population

served.

atS1...2aataliIar92atIiI11111emata.-
Six of

the projects under study fell within the $1-5,000 range.

Of these six projects, 5, or 83.3 percent were Section

A projects; 1, or 16.7 percent, was a Section C project.

Of the 33 projects which fell within the range of $50,001

and over, 25, or 75.7 percent, were Section A projects;

2, or 6.1 percent, were Section B projects; and 6, or

18.2 percent, were Section C projects. The remaining

110 projects are categorized in nine other dollar ranges.

Numbers and percent of Sections A, B, and C projects,

in each of these dollar ranges, are summarized in Table

17.

Chi-square analysis was performed to determine

if a significant association existed between the status

of the project following the termination of federal
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TABLE 17

NUMBER, PERCENT, AND CHI-SQUARE ANALYSIS OF TITLE III PROJECTS
CLASSIFIED BY DOLLAR RANGE AND SECTIONS A, B, AND C

Dollar Range
N

$1.5,000 5

5,001-10,000 11

10,001-15,000 13

15,001-20,000 14

20,001-25,000 8

25,001-30,000 12

30,001-35,000 11

35,001-40,000 6

40,001-45,000 8

45,001- 50,000 7

50,001-and over 25

Totals 120

A
% N

B C

% N % N

Totals

83.3 1 16.7 6 100

84.6 1 7.7 1 7.7 13 100

92.9 1 7.1 14 100

70.0 1 5.0 5 25*n 20 100

66.7 4 33.3 12 100

100 12 100

68.7 1 6.3 4 25.0 16 100

100 6 100

80.0 2 2.0 10 100

100 7 100

75.7 2 6.1 6 18.2 33 100

5 24 149 100



,TABLE 17--CONTINUED

Dollar Range A+B C Totals

$1-25,000 53 54.5 12 10.5 65

25,001-50,000 45 42.8 6 8.2 51

50,001 and over 27 27.7 6 5.3 33

Totals 125 125 24 24 149

= .936 df=2 p > .05



Title III funds and the money granted.

Because of the small expected frequencies in a

number of cells, the following cell frequencies were

combined for the final chi-square analysis; Sections A

and B; dollar ranges $1-25,000; 25,001-50,000; and

50,001 and over. The obtained chi-square value for the

resulting 2x3 contingency table was .936 (df=2), which

was not significant at the .05 level of significance.

As a result the null hypothesis was retained and

it was concluded that there was no significant associa-

tion between the status of the project following the

termination of federal Title III funds and the money

granted.

Percent of the School district financial contri-

bution.- Chi-square analysis was performed to determine

if a significant association existed between the status

of the project following the termination of federal Title

III funds and the percent of the local school district

financial contribution.

Because of the small expected frequencies in a

number of cells of the 2x2 contingency table, Sections

A and B project frequencies were combined for the final

chi-square analysis. In addition, the Title III grants

for Sections A, B, and C were combined with other

agencies, exclusive of the local school districts.
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The Title III dollar expenditure, the financial

contributions of the local school districts, and the

combined dollar expenditure of the other remaining

agencies were computed into percents. These are re-

ported in Table 18. The obtained chi-square value for

the resulting 2x2 contingency table was 5.06 (df=1),

which was not significant at the .05 level of signifi-

cance.

As a result the null hypothesis was retained and

it was concluded that there was no association between

the status of the projects following the termination of

federal Title III funds and the percent of the local

school district financial contribution.

TABLE 18

CHI-SQUARE ANALYSIS OF TITLE III PROJECTS
CLASSIFIED BY FUNDS CONTRIBUTED BY TITLE

III GRANTS, LOCAL SCHOOL DISTRICTS,
AND OTHER AGENCIES

Source of
Contributions

Title III and
Other Agencies

School District

Totals

A + B
Sections

C

t, f

77 83 89 83

23 17 11 17

100 100 100 100

X.1=5 06 df=1 p .05
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Subproblem 3

With respect to those projects which became
defunct immediately after the withdrawal of
Title III funds, or which functioned for a
period of time but became defunct as of Sep-
tember, 1968, what are the reasons for their
discontinuance in the opinion of the project
directors?

The answer to this subproblem is based on the

analysis of responses of project directors of Sections

A and B projects to the fifteen statements of category

five. These fifteen statements were possible reasons for

discontinuance of projects following the termination of

federal funding.

Project directors were requested to indicate

with one of three options "greatly" (G), "somewhat" (S),

or "not at all" (NAA) the extent to which each of the

listed reasons applied to the projects under study.

For each item, the usable responses were analyzed

using appropriate chi-square procedures to determine

if they deviated significantly from responses expected

on the basis of equal preference. In each case a null

hypothesis was proposed and tested.

The analyses of the responses of the project di-

rectors are summarized in Table 19. In this table,

for each statement the frequencies and percents of

usuable responses for each option are reported along with

the obtained chi-square value (df=2) and its respective

significance level.
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In addition, in Table 19, numbers of "other re-

sponses" (OR) and "no response" (NR) for each statement

are tabulated. For each item the frequencies noted under

the heading OR includes both (1) the responses of pro-

ject directors who did not respond with either Gs Ss or

NAA, but did include a written reaction to the statement,

and (2) the responses of project directors who did indi-

cate a G, S, or NAA response but also included an addi-

tional reaction. For each statement, the frequency under

the NR heading waz the number of project directors who

did not respond to this statement in any form. In the

report of the results which follow in this section, in

cases where "other responses" were indicated by project

directors, these reactions were included.

Statement 1: "The school district was unable to

absorb the costs of project after the withdrawal of

funds." As shown in Table 19, the chi-square value ob-

tained when the responses to this statement were analyzed

was 14.89 (df=2), which was significant at the .001 level.

There was the tendency for project directors to respond

"greatly" more often than expected on an hypothesis of

equal preference among response options. Fewer directors

responded "not at all" than would be expected on the

basis of this hypothesis.

The following statements were "other responses"

of the project directors to statement one and reflected

the direction of the analyzed response options:
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...the district did riot have the funds to go it
alone.

...at the present we are involved in so many new
undertakings that we have not pursued this
project further.

...the school district could not afford the project.

...school districts involved were not able to

finance program without federal aid.

...it was misunderstood as a three-year project
and funds were not available at this time.

another year or two would have enabled us to
expand into other schools to develop a broader
base of community support.

...money wasn't available to continue it.

...it was a type which simply could'not be financed
with local funds and therefore was not continued
after loss of federal funds.

...it is our opinion that the original proposal
for the planning grant should have included
a request for funds to cover three full years.
Thus, it could have proved its worth.

...school district just didn't have money for
staff and equipment.

...occuring in a year of fairly stiff salary nego-
tiations, there was little money available for
continuing the project independently.

...one year grant was just not long enough to
allow the community to gear up to absorb the
program which is felt would have happened.

...the program is needed. However, there wasn't
local money.

...we are faced with a millage defeat-so how in
the world can any financial support be given
an experimental project?

...it was a question of money.

this project was terminated due to lack of
funds on the part of the school district.
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...the factor which is final in the continuation
of our program is inadequate funds as our local
district cannot fund such a large program.

...due to financial bind we were unable to get off
the ground.

Statement 2: "Evaluation findings demonstrated

that the project did not warrant continuance." As shown

in Table 19, the chi-square value obtained when the re-

sponses to this statement were analyzed was 117.73 (df=2),

which was significant at the .001 level. There was the

tendency for project directors to respond "not at all"

more often than expected on an hypothesis of equal pre-

ference among response options. Fewer directors responded

"greatly" or "somewhat" than would be expected on the basis

of this hypothesis.

The following statements were "other responses" of

the project directors to statement two and reflected the

direction of the analyzed response options:

...office of education was not interested in evalu-
ation as we designed it.

...the school agency was not anxious to continue
this project believing that it required more
intensive research and development we were not
equipped to do at the time.

Statement 3: "There was a lack of sufficiently

trained personnel." The chi-square value obtained

when the responses to this statement were analyzed was

48.05 (df=2), which was significant at the .001 level.

There was the tendency for project directors to respond

"not at all" more often than expected on an hypothesis
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of equal preference among response options.. Fewer director

responded "greatly" than would be expected on the basis

of this hypothesis.

The following statements were "other responses"

of the project directors to statement three and reflected

the direction of the analyzed response options:

...there were too few local experts to fully imple-
ment it.

...personnel at the local level were not able to
adhere or comprehend the original implied thesis
of the project.

...unfortunately lack of trained personnel caused
numerous administrative and public relation prob-
lems.

...the outside agency proved to be extremely un-
reliable and inconsiderate of children's time
and efforts. Major reason for the discontinuance
of the program was the lack of interest on the
part of this group.

...unfortunately it was assumed that whoever read
the project would be knowledgeable enough in
that area to understand and interpret it.

Statement 4: "There was much unfavorable public

reaction to project." The chi-square value obtained

when the responses to this statement were analyzed was

143.23 (df=2), which was significant at the .001 level.

There was the tendency for project directors to respond

"not at all" more often than would be expected on hypothe-

sis of equal preference among response options. Fewer

directors responded "greatly" or "somewhat" than would

be expected on the basis of this hypothesis.
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The following statements were other responses of

the project directors to statement four and reflected the

direction of the analyzed response options:

...there were too much provincialism. Interest

was not evidenced in the generic but rather

in the immediate and expedient.

...very unfavorable editorials by local newspaper
killed everything. Editor is strong proponent
of not allowing any federal intervention-defin-
itely afraid of big brother.

...due to a few in the community that felt that

too much was spent on administration, which
would have been any at all, so much fuss was
raised that the program was discontinued. Pro-

gram was of great value but a few resisted it.

...a blocking action by a minority of the local
school board caused a delay in application for

refunding, which in turn was a detriment to

further funding.

Statement 5: "There was too great a control exer-

cised on the part of the U.S. Office of Education, Title

III Bureau." The chi-square value obtained when the

responses to this statement was analyzed was 94.99(df=2),

which was significant at the .001 level. There was the

tendency for project directors to respond "not at all"

more often than expected on an hypothesis of equal pre-

ference among rnsponse options. Fewer directors re-

sponded "greatly or "somewhat" than would be expected on

the basis of this hypothesis.

Statement 6: "There was too great a control exer-

cised on the part of the State Education Department."

The chi-square value obtained when the responses to this
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statement were analyzed was 119.27(df=2)1 which was

significant at the .001 level. There was the tendency for

project directors to respond "not at all" more often

than expected on an hypothesis of equal preference among

response options. Fewer directors responded "greatly" or

"somewhat" than would be expected on the basis of this

hypothesis.

Statement 7: "There was a lack of administrative

support at the state level." The chi-square value obtained

when the responses to this statement were analyzed was

73.83(df=2), which was significant at the .001 level.

There was the tendency for project directors to respond

"not at all" more often than expected on an hypothesis

of equal preference among response options. Fewer

directors responded "greatly" or "somewhat" than would be

expected on the basis of this hypothesis.

The following statements were "other responses" of

the project directors to statement seven and reflected the

direction of the analyzed response options:

the state people were very enthusiastic and gave
strong support.

...because of priorities established by the state.

Statement 8: "There was a lack of administrative

support at the local level." The chi-square value obtained

when the responses to this statement were analyzed was

95.15(df=2), which was significant at the .001 level.
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There was the tendency for project directors to respond

"not at all" more often than would be expected on an

hypothesis of equal preference among response options.

Fewer directors responded "greatly" or "somewhat" than

would be expected on the basis of this hypothesis.

The following statements were "other responses" of

the project directors to statement eight and reflected

the direction of the analyzed response options:

...this respondent feels it should be picked up
by some new regional educational agency, an
agency tha'7 is free of the administrative
encumbrances that spelled its doom in this.
county.

...there was a change in personnel at the super-
intendent's level.

Statement 9: "There was a lack of administrative

support at the Federal level." The chi-square value ob-

tained when the responses to this statement were ana-

lyzed was 73.91(df=2), which was significant at the .001

level. There was the tendency for project directors to

respond "not at all" more often expected on an hypothesis

of equal preference among response options. Fewer director;

responded "greatly" or "somewhat" than would be expected

on the basis of this hypothesis.

The following statements were other responses of

the project directors to statement nine and reflected the

direction of the analyzed response options:
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...in our judgement, the greatest pitfall has been

the administration from the Federal level.

...USOE area desk men are very expendable as are a

good number of the ether USOE personnel. You

may get the word or direction from one person-
two or three weeks later you call back-the par-

son is no longer there and you get an entirely

different point of view.

Statement 10: "Other projects demonstrated greater

need and importance." The chi-square value obtained when

the response to this statement were analyzed was 17.88

(df=2), which was significant at the .001 level. There

was the tendency for project directors to respond "not

at all" more often than would be expected on an hypothesis

of equal preference among response options. Fewer

directors responded "greatly" or "somewhat" than would

be expected on the basis of this hypothesis.

The following statements were "other responses"

of the project directors to statement ten and reflected

the direction of the analyzed response options:

...central cities projects were of greater impor-

tance.

...I don't know.

...apparently.

...because of priorities established by the federal

government.

Statement 11: "The project personnel were unable

to sell the program to the school district." The chi-

square value obtained when the responses to this statement

were analyzed was 88.29(df=2) , which was significant at
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the .001 level. There was the tendency for project direc-

tors to respond "not at all" more often than expected on

an hypothesis of equal preference among response options.

Fewer directors responded "greatly" than would be expected

on the basis of this hypothesis.

The following statement was an "other response" of

a project director to statement eleven and reflected the

direction of the analyzed response options:

...the school was very excited about the project.

Statement 12: "The methods and procedures de-

veloped to continue the project without Title III funds was

inadequate." The chi-square value obtained when the

responses to this statement were analyzed was 18.25tdf=2),

which was significant at the .001 level. There was the

tendency for project directors to respond "not at all"

more often than would be expected on an hypothesis of

equal preference among response options. Fewer direc-

tors responded "greatly" or "somewhat" than would be

expected on the basis of this hypothesis.

The following statements were "other responses"

of project directors to statement twelve and reflected

the direction of the analyzed response options:

...we made no attempt to plan for operational

implementation.

...we had no intention of continuing project without

federal funds.

...this aspect of continuance was not even con-

sidered.
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Statement 13: "The timing of funding was a causa-

tive factor." The chi-square value obtained when the re-

sponses to this statement were analyzed was 7.54(df=2) ,

which was significant at the .05 level. The tendency for

the project directors to respond in a given direction in

this item was less pronounced than on other statements.

The following statements were "other responses" of

the project directors to statement thirteen and reflected

the direction of the analyzed response options:

wa change in administrative personnel near the
end of the funding plus a change in application
dates were the main reasons.

.,Request for grant was not approved approximately
six weeks after the beginning of school and four
months into the new fiscal year.

Statement 14: "The project was viewed by the local

school agency as an outside program imposing upon the

teachers' time and energies." The chi-square value ob-

tained when the responses to this statement were analyzed

was 127.54(df=2), which was significant at the .001 level.

There was the tendency for project directors'to respond

"not at all" more often than expected on an hypothesis

of equal preference among response options. Fewer

directors responded "greatly" or "somewhat" than would be

expected on the basis of this hypothesis.

The following statement was an "other response"

of a project director to statement fourteen and reflected

the direction of the analyzed response options:



...there was a lack of enthusiasm on the part of
teachers to move into a flexible schedule.

Statement 15: "Curriculum materials were found to

be inadequate." The chi-square value obtained when the

responses to this statement were analyzed was 141.51 (df=2)

which was significant at the .001 level. There was the

tendency for project directors to respond "not at all" more

often than expected on an hypothesis of equal preference

Among response options. Fewer directors responded "greatly'

or "somewhat" than would be expected on the basis of this

hypothesis.

The following statement was an "other response" of

a project director to statement fifteen and reflected the

direction of the analyzed response options:

...materials were found to be poor.

As summarized in Table 20, which is a percent

analysis of responses of project directors to items 1

through 15 of Category Five, the option "greatly" was

given in response by less than 25 percent of the responding

project directors to every statement but one, namely,

Statement One. In the case of Statement One, 50 percent of

the responding directors selected this option.

The response option "somewhat" was selected by 25

percent but less than 50 percent of the project directors

for reasons, 1, 3, 10, 12, and 13. There was no statement

to which a majority of responding directors responded
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Seventy-five percent or more of the responding

directors selected "not at all" for Statements 2, 4, 5, 6,

8, 11, 14 and 15. More than 50 percent, but less than

75 percent, of the responding directors selected the option

"aot at all" for Statements 3, 7, 9, 10.

TABLE 20

A PERCENT ANALYSIS OF RESPONSES OF
PROJECT DIRECTORS TO ITEMS 1-15

OF CATEGORY 5

Percent Categories

responses

G S NAA

75 and more 0 0 8

50 - 74.5 1 0 6

25 - 49.5 0 5 0

Less than 25 14 10 1

Totals 15 15 15

Subproblem 4

With respect to those projects which functioned

for a period of time following termination but

became defunct as of September, 1968, and those

projects which, following termination, were
still in operation as of March, 1969.

1) from where did the projects receive

support as compared to the original
Title III project grants?

2) what were the yearly project expendi-
tures for staff, materials and supplies,

and contracted services as compared to

the original Title III project grants?

3) what was the size of the student popu-
letion served as compared to the ori-

ginal student population served by the

Title III projects?
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Section B Projects

Sources of funding.- As summarized in Table 8, the

total dollar expenditure for the five Section B projects

was $425,394.1 Of this total, Title III funds amounted

to $324,080, or 76.0 percent; the local school districts

contributed $1,114, or 1.0 percent; and foundations con-

tributed $100,200, or 23.0 percent. After the withdrawal

of Title III funds, as is reported in Table 21, the

total dollar expenditure for the five projects was $32,900.

Of this total, the local school districts contributed

$1,900, or 6.0 percent; and a foundation and induStry con-

tributed $31,000, or 94.0 percent.

TABLE 21

Section B Projects

SOURCES OF FUNDING-FOLLOWING TITLE III
TERMINATION OF FUNDING

-Project Total Amount School Ether

Number Spent Districts

121 $ 6,000 6,000a

122 400 400

123 1,000 1,000
124 25,000 25,000b

125 500 500

Totals 32,900 100 1,900 6.0 31,000 94.0

aFoundation
bI ndus try

Total yearly expenditures.- As summarized in Tables

1Supra, p.54.
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22 and 23, the total Title III dollar expenditure for the

five Section B projects was $324,080, while the total

expenditure for those projects following the termination

Of Title III funds was $32,900. There was a dollar

difference of $291,180.

Of the total $324,080 spent for the five Section

B projects, $60,558, or 19.0 percent, was for administra-

tive professional and non-professional salaries; $172,582,

or 53.0 percent, for instructional professional and non-

professional salaries; $10,421, or 3.0 percent, for

materials and supplies; and $20,842, or 6.0 percent for

contracted services. 1

Of the total $32,900 spent for those Section B

projects after the termination of Title III funds,

$23,406 or 71.0 percent, was for administrative pro-

fessional and non-professional salaries; $1,000, or 3.0

percent, for instructional professional and non-pro-

fessional salaries; $2,770, or 9.0 percent, for materials

and supplies; and $5,224, or 16.0 percent, for contracted

services.

Student Population Served.- As shown in Table 24,

the total population served by the five Section B projects

was $23,988, while it was 21,720 after the termination of

1A complete breakdown of each category in separate
tables for Sections B and C is in Appendix C.
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Title III funds. The difference was 2,268. It should

be noted that one project director was unable to estimate

the number of students served after the withdrawal of

Title III funds.

TABLE 24

Section B Projects

TOTAL POPULATION SERVED WITH TITLE III FUNDS

AND FOLLOWING TERMINATION OF TITLE III FUNDS

Project
Number

With Title
III Funds

Without Title
III Funds

Difference

121 2,50P 3,500 1,000

122 19,13b 18,000 1,136

123 322 100 222

124 1,200 120 1,080

125 830 a 830

Totals 23,988 21,720

allo figure was given.

Section C Projects

Sources of funding.- As summarized in Table 11,

the total dollar expenditure for the twenty -four Section

C projects was $1,461,817.1 Of this total, Title III

funds amounted to $979,098, or 72.0 percent; the local

school districts contributed $14E,049, or 11.0 percent;

and university, foundation, state department, and other

federal funds amounted to $232,184, or 17.0 percent.

1
Supra, p.60.



99

After the withdrawal of Title III funds, as is reported

in Table 25, the total dollar expenditure for the twenty-

four projects was $1,033,138. Of this total, the local

school districts contributed $792,363, or 77.0 percent;

and university, foundation, state department, and other

federal funds amounted to $240,775, or 23.0 percent.

Of the initial twenty-four Section C projects;

18, or 75.0 percent, of the school districts contributed

funds. Of the twenty-four projects still in operation

after the termination of Title III funds, 20, or 83.3

percent, of the projects are being financed in part or in

full by the school districts. As shown in Table 5,

Section A projects (those projects which became defunct

immediately after the withdrawal of Title III funds) were

supported by 49, or 40.8 percent, of the school districts.]

Total yearly expenditures.- As summarized in

Tables 26 and 27, the total dollar expenditure for the

twenty-four Section C projects was $979,098, while the

total dollar expenditure for the twenty-four projects

following the termination of Title III funds was

$1,033,138. There was an increase of $54,040.

Of the total $979,098 spent for the initial

twenty-four Section C projects, $277,388, or 29.0 percent,

was for administrative professional and non-professional

1Supra, p.47.
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TABLE 25

Section C Projects

SOURCES OF FUNDING--FOLLOWING TITLE III TERMINATION
OF FUNDING

Project
Number

Total Amount Non-Federal Funds

Spent School
District Other

N % N % N %

126 $ 25,000 6,000 19,000a

127 8,000 8,000

128 1,000 1,000b

129 101,775 101,775a

130 22,000 22,000

131 12,000 12,000

132 10,500 10,500

133 63,875 63,875

134 10,000 10,000

135 19,000 10,600 8,400a

136 560,000 510,000 50,000c

137 55,000 14,000 41,000a-c-d

138e
139e
140 80,000 90,000

141 8,700 8,700

142 3,600 3,600f

143 12,000 12,000

144e
145e
146 16,000 16,000f

147 10,000 10,000

148e
149 14,688 14,688

ota s 1 8

aFoundations bUniversity cIndustry dState Dept.

eNo Figures fESEA Title I
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salaries; $251,651, or 26.0 percent, for instructional

professional or non-professional salaries; $46,998, or

4.0 percent, for materials and supplies; and $151,988, or

15.0 percent, for contracted services.

Of the total $1,033,138 spent for those Section

C projects after the termination of Title III funds,

$127,100, or 13.0 percent, was for administrative pro-

fessional and non-professional salaries; $290,138, or 30.0

percent, for instructional professional and non-pro-

fessional salaries; $154,725, or 14.0 percent, for

materials and supplies; and $280,986, or 30.0 percent,

for contracted services.

Student population served.- As shown in Table 28,

the total student population served by the initial twenty-

four Section C projects was 865,318, while it was 299,003

after the withdrawal of Title III funds. The difference

was 566,315. It should be noted that five project

directors were unable to estimate the number of students

served after the termination of Title III funds.



TABLE 28

Section C Projects

Total population served with Title III funds
and following termination of Title III funds

Project
Number

With Title
III Funds

Without Title
III Funds Difference

126 30 720 690

127 84,000 10,000 74,000

128a 340,542
129 100,200 112,500 12,300

130 1,200 1,000 200

131 53,990 53,073 917

132 3,380 950 2,430

133 51,766 10,147 41,619

134 3,080 3,100 20

135 18,989 4,500 14,489

136 150,000 100,000 50,000

137 636 450 186

138 4,074 200 3,874

139a 1,200
140a 40,000
141 6,500 350 6,150

142 1,000 217 783

143 400 1,100 700

144a 166

145a 560
146 201 90 111

147 2,760 120 2,640

148 30 28 2

149 614 458 156

Totals 865,318 299,003

figures were given.



CHAPTER V

SUMMARY, RECOMMENDATIONS, AND RECOMMENDATIONS

FOR FURTHER RESEARCH

SUMMARY

With respect to the ESEA terminated Title III pro-

jects under study, the purposes of this study were 1) to

determine the status of these projects following the

termination of Title III funds; 2) to ascertain the re-

lationships between these Title III projects and selected

variables; and 3) to determine the reasons for discon-

tinuance in the case of those projects which became de-

funct after the termination of Title III funds.

As was previously mentioned, one of the objectives

of this study was to determine the status of Title III

projects after the termination of their designated fund-

ing period. One-hundred fifty-six (excluding the ten

feasibility projects) had funding periods terminated as

of December, 1967. This study reported on the status of

149 of this nmber. Of the 149 projects under study, 120,

or 80.5 percent, became defunct following the termination

of Title III funds; five, or 3.9 percent, were in oper-

ation following funding termination for periods ranging

from one month to one year, but then became defunct; and

106
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24, or 16.1 percent, continued in operation following

funding termination and were still in operation as of the

fiscal year 1968-1969 at the time of this study. In this

study these projects were classified as Section A, B, and

C projects, respectively.

The fact that 16.1 percent of the projects under

study were, as of the fiscal year 1968-1969 still in oper-

ation, funded by sources other than Title III, can be

viewed in two basic ways. On the one hand, the compara-

tively small percent of the projects which continued, it

could be argued, would indicate a failure on the part of

the Title III legislation to achieve its objective of

stimulating creativity and innovation in the field of

education. Since Title III funding was in effect "seed

money," it might be, further argued that most of this

"seed money" did not yield a sufficient crop of creative

and innovative projects and ideas which would benefit

the educational community. From this negative standpoint,

the statistic 16.1 percent gives rise to some important

considerations. Did the school agencies which were

recipients of these grants intend to continue after the

withdrawal of Title III funds? Were the project directors

and/or planners aware of the Lltent of Title III legis-

lation? Should there be greater controls on the part of

the federal and state governments with respect to the

problem of continuance after the withdrawal of Title III
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funds?

On the other hand, however, it might be argued

that Title III legislation provides "risk money" for

educational experimentation. It is not "doomed to success'

legislation. To deem Title III a success or failure sim-

ply in terms of the number of projects which have con-

tinued after the withdrawal of federal Title III funds is

not legitimate, and does not take into account many

positive outgrowths of these projects, whether they con-

tinued or not.' Moreover, it might well be pointed out

that at the initial funding stages of Title III projects,

an implicit promise was made by the federal government

to the school agencies that about 80.0 percent of the

projects would be funded for a second year.
1

Because of

Congressional action which resulted in substantially

less money being available for Title III, this could not

be done. Therefore, some planners did not develop ih

their initial program a plan for immediate local funding

of the project if it was deemed worthwhile. In such

light, then, the fact that twenty-four projects did con-

tinue after the withdrawal of Title III funds could very

well be indicative of a measure of success of Title III

legislation.

iNorman Hearn, Chief, Program Analysis and Dis-
semination Branch, Division of Plans and Supplementary
Centers, USOE, private interview held in Washington,
January, 1968.
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The Section A, B, and C projects encompassed

many programs. Some of the major emphases of the projects

were computer oriented programs, cultural enrichment pro-

grams, curriculum development, programs for disadvantaged

youth, dropout programs, individualized instruction pro-

grams, inservice education, instructional materials cen-

ters, and vocational education programs.

The 149 Section A, B, and C projects incorporated

three types--innovative, exemplary, and adaptive. The

120 Section A projects incorporated 84 innovative pro-

jects; 33 exemplary projects; and three adaptive projects.

The five Section B projects incorporated three innovative

projects and two exemplary projects. The twenty-four

Section C projects incorporated thirteen innovative pro-

jects and eleven exemplary projects.

The total dollar expenditure for the 149 Section

A, B, and C projects, combining the contributions on the

part of the local school districts and other agencies

with the Title III grants, was $8,271,690. Of this total,

the Title III funds amounted to $6,055,796, or 74.0 per-

cent; the school districts contributed $1,678,484, or

21.0 percent; and the other remaining agencies combined

colitributed $431,924, or 5.0 percent. The data revealed

that of the $6,055,796 Title III amount, Section A

projects spent $4,752,618; Section B projects spent

$324,080; and Section C projects spent $979,098.

fi
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The total student population served by the 149

Title III projects under study was 9,797,698. With re-

spect to the distribution of this population, Section A

projects served 8,908,389; the Section B projects served

23,988; and the Section C Projects served 865,318.

When the nine USOE regions were combined into

four larger geographical areas--northeast, south, midwest,

and west, it was found that of the 120 Section A projects,

thirty-six projects were located in the northeast; sixteen

in the south; forty-five in the midwest; and twenty-three

in the west. Of the five Section B projects two were

located in the northeast; and the south, midwest, and

west each had one projects. Of the twenty-four Section C

projects, nine projects were located in the northeast;

four in the south; five in the midwest; and six in the

west.

With respect to the school district financial

contribution, the local school districts contributed

$1,678,484, Of this total, the Title III Section A

projects contributed $1,532,321; the Section B projects,

$1,114; and the Section C projects, $145,049.

In this study, an attempt was made to determine

if a significant association existed between the status

of Section A, 13,, or C projects following the termination

of federal Title III funds and the following variables:

1) type of project; 2) geographical location; 3) size of
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student population served; 4) amount of total expenditure

of Title III funds; and 5) the percent of the school dis-

trict financial contribution. In each case chi-square

analysis was performed to determine if a significant

association existed between the status of Section A, B,

or C projects following the termination of federal Title

III funds and the aforementioned variables. The null

hypothesis tested in each case assumed that there was

no significant difference between the observed frequen-

cies and the expected frequencies on the basis of mar-

ginal totals.

With respect to the type of project, the data

revealed that of the total 149 projects under study, 100

were innovative, thirty-six were exemplary, and three were

adaptive. Of the 100 innovative type projects, eighty-

four were Section A projects; three were Section B pro-

jects; and thirteen were Section C projects. Of the

forty-six exemplary type projects, thirty-three were

Section A projects; two were Section B projects; and

eleven were Section C projects. Of the three adaptive

type projects, three were Section A projects. As a result

of the chi-square value obtained, the null hypothesis was

accepted and it was concluded that there was no associatio-il

between the status of the project following the termina-

tion of Title III funds and the type of project.
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With respect to the geographical location, the

data revealed that of the 149 projects under study,

forty-seven were located in the northeast, twenty-one

in the south; fifty-one in the midwest; and thirty in the

west. In addition, these projects were then classified

as to Section A, B, or C projects. As a result of the

chi-square value obtained, the null hypothesis was

accepted and it was concluded that there was no associa-

tion between the status of the project following the

termination of Title III funds and geographical location

in which the project was located.

With respect to the student population served,

the data revealed that of the 146 projects under study

(three directors were unable to determine population

figures), seventy-six fell within the 1-6,000 range;

twenty-five within the 6,001-24,000 range; and forty-five

within the 24,001 and over range. These projects were

then classified as to Section A, B, or C projects. As

a result of the chi-square value obtained, the null

hypothesis was accepted and it was concluded that there

was no association between the status of the project

following the termination of federal Title III funds

and the population served.

With respect to the dollar expenditure of Title

III funds, the data revealed that of the 149 projects

under study, sixty-five fell within the $1-25,000 range;
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fifty-one within the $25,001-50,000 range; and thirty -

three within the $50,001 and over range. These projects

were then classified as to Section A, B, or C projects. As

a result of the chi-square value obtained, the null hypo-

thesis was accepted and it was concluded that there was

no association between the status of the project follow-

ing the termination of federal Title III funds and the

dollar expenditure of Title III funds.

With respect to the percent of the school district

financial contribution, the total dollar expenditures for

Sections A, B, and C were computed into percents. As a

result of the chi-square value obtained, the null hypothe-

sis was accepted and it was concluded that there was not

association between the status of the project following

the termination of federal Title III funds and the per-

cent of the school district financial contribution.

Therefore, from the findings in this study it was

concluded that there was no association between the

status of the project following the termination of

federal Title III funds and each of the following vari-

ables: 1) type of project; 2) geographical location; 3)

siza of student population served; 4) amount of total

expenditures of Title III funds; and 5) the percent of

the school district financial contribution.

With respect to the question of discontinuance

of a project after the Title III withdrawal of funds,
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the project directors were asked to respond "greatly,"

"somewhat," or "not at all," to fifteen statements, all

of which were concerned with the reasons for discon-

tinuance. It was found that 50.0 percent of the project

directors selected the option "greatly," and 29.6 percent

selected the option "somewhat," with respect to the state-

ment "the school district was unable to absorb the costs

of the project after the withdrawal of funds." This re-

sponse again gives rise to the question as to whether or

not the school districts or agencies did intend to con-

tinue their projects after the federal government with-

drew its funds. The very fact that the inability to

absorb costs after the withdrawal of federal funds was

given as the primary reason for the discontinuance of a

project leads one to believe that in many cases the

school districts and agencies never intended to continue

the funded program without federal assistance.

One recurring comment of project directors was

that if the program had been funded for a longer period

of time, the chances for its acceptance and its continu-

ance would have been enhanced. One year was not con-

sidered a sufficient time for the development of an

adequate staff and a complete implementation of desired

objectives. It was not realistic to expect an innovative

concept to develop and mature in the span of one year.

As one project director stated: "A one year grant was
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just not long enough to allow the community to gear up

to absorb the program which is felt would have happened."

Some of the project directors indicated in their

responses to the questionnaire in this study that the

problem of continuance after the withdrawal of Title

III funds was not even considered. This comment demon-

strated 1) a lack of understanding on the part of the

project directors concerning the real nature and intent

of Title III legislation, or 2) a desire on their part

to ignore the stated objectives of Title III legislation.

Upon investigation of the sources of revenue for

the Section A and C projects, a trend appears to emerge.

The 120 Section A projects were supported in part by

forty-nine, or 40.8 percent, of the local school dis-

tricts. The twenty-four Section C projects initially

were funded in part by eighteen, or 75.0 percent, of the

local school districts. After the termination of Title

III funds, these twenty-four projects were being financed

in part or in full by twenty, or 83.3 percent, of the

local school districts. When compared in the light of

Section A projects, a trend would seem to emerge. It

appears that when local funds are included in the

initial funded project, the tendency is for the project

to continue after the withdrawal of Title III funds.

When there is little financial commitment, there is the

tendency for the project to become defunct upon the
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withdrawal of federal funds. It might be said, therefore

that a local commitment of funds enhances the prospects

of the continuation of the project after the federal

withdrawal of funds.

The data in this study with respect to the finan-

cial assistance of other federal agencies other than

Title III revealed that of the initial total dollar

expenditure of $8,271,690 for Title III projects, Section

A projects received $19,903 in financial assistance;

Section B projects received no assistance; and Section

C projects received $55,198 in federal assistance. Fed-

eral financial assistance other than Title III funds for.

Sections A, B, and C projects amounted to $75,101, less

than 1.0 percent of the total dollar expenditure.

After the withdrawal of Title III funds, the

data revealed that Section B projects received no federal

financial assistance; and that Section C projects re-

ceived $19,600. The combined total dollar expenditure

for Sections B and C was $19,600,:or almost 2.0 percent

of the total dollar expenditure of $1,066,038.

Because of its strategic relationship with the

nation's schools as the developmental proving ground

for other programs, the "need to relate Title III pro-

grams to other federal programs is an inherent need."
1

1Robers L. Barton and Martha Russell Tiller, "The

Need to Relate TITLE III Projects to Other Federal Pro-

grams," Theory Into Practice, VI (June, 1967), p. 141.
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The aforementioned findings indicate that this has not

happened. Title III projects have received very minimal

financial assistance from other federal agencies. When

one considers the vast array of other federal agencies,

not to mention nongovernmental programs such as those

sponsored by foundations, Title III has not been very

successful in developing working relationships.

Upon further investigation of the data, it was

found that with respect to the sources of revenue of

Section B and C projects after the withdrawal of Title

III funds, of the $1,066,038 spent for these twenty-nine

projects, $137,175, or about 12.0 percent, was contri-

buted by foundations. The $137,175 represent! contri-

butions from foundations for five projects. This find-

ing indicated that foundations have not developed a

working relationship with Title III projects. This find-

ing further substantiated views given by a foundation

director with respect to the relationship of Title III

and foundations. It was stated very explicitly that

private foundations do not intend to finance to any

great degree Title III projects after the withdrawal of

Title III funds.
1

The data pertaining to the comparative analysis

1Homer Dowdy, Assistant Director, The Mott Founda-
tion, private interview held in Washington, October,
1968.



of Section B and C projects revealed that the dollar

expenditure for the five Section B projects.fell sub-

stantially after the withdrawal of Title sII funds. Yet,

at the same time, the student population served by Section

B projects remained substantially the same.

The data further revealed that the total dollar

expenditure for the twenty-four Section C projects in-

dicated an increase over the initial Title III funds

granted after the termination of Title III funding. In

addition, there was a substantial drop in the student

population served by Section C projects after the term-

ination of Title III funding.

The increase of the dollar expenditure on the

part of local agencies for Section C projects after the

termination of Title III funding is an encouraging sign.

It can be viewed as a sign of confidence on the part of

the local agency to shoulder the burden of responsibility

of a worthwhile program after the federal government

has withdrawn its assistance.

In conclusion, the assessment of the data which

have been under study has led to the development of

recommendations in the ensuing paragraphs in an attempt

to enhance and strengthen the ESEA Title III program on

the local, state, and national levels.
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RECOMMENDATIONS

The following recommendations are baSed on the

findings and conclusions of this study:

1. Enough time should be allowed for the project

to develop sufficiently so that it can function on its

own, once the federal funds are withdrawn. An important

aspect for the continuance of the project is this time

element. If a biannum funding system were e tablished,

this could eradicate the crisis with respect to the

timing of the funding, and it would give the program

time to establish the necessary staff and stability

needed. Another suggestion would be the establishment

of a federal commitment over a five-year period. This

financial commitment on the part of the federal govern-

ment is already found in ESEA Title VII (Bilingual Ed-

ucation Program), and ESEA Title VIII (Dropout Prevention

Program).

2. On the federal and state levels, it should be

mandated that proposers of Title III projects be more

explicit in their design for the continuation of pro-

jects after the withdrawal of Title III funds. Although

the project director is asked to indicate how the pro-

ject will be continued after the withdrawal of funds,

inspection of a sampling of these proposals gave evidence

of a lack of any concrete, definite plans for continuance.
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It would be prudent for the federal and state

agencies to be more selective in funding programs. It

may be wiser to spend more time, talent, energy, and money

on a few outstanding projects that can be demonstrated

as being feasible, and whose ideas can be adopted by the

educational community. There is a danger of thinning and

weakening the buying power of the innovative dollar.

4. Congress might consider legislation that re-

quires the local school district or agency that is a

recipient of a Title III grant to make a financial commit-

ment as well. The financial commitment need not be in

the form of matching grants as with the National Defense

Education Act, but a formula could be devised whereby

the ,funded agency could be strongly urged to become in-

volved more meaningfully in the program. One suggestion

would be a scaled matching of funds by the local agency.

Every year that the federal government is funding a pro-

ject could witness a greater financial commitment by the

recipient agency, so that in its final year of federal

funding, the local agency will be fiscally responsible

for 80 percent of the project. This would do much to

insure a continuation of the program after the federal

government withdraws its funds, and it would insure a

greater degree of commitment by the local agency with

every ensuing year. Thus, the problem which besets a

local agency in not being able to absorb the costs of a
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project after the federal government withdraws its funds

could be somewhat remedied if such legislation is enacted.!

S. Federal and state agencies should require all

school districts or local agencies seeking Title III

funds to demonstrate their financial capability to absorb

and continue the proposed program, if deemed worthwhile,

after the federal funds are withdrawn. This would be

another factor insuring a continuance of the project

after the federal funds are withdrawn.

6. The federal and state agencies must develop

an effective communications program that will reach

the administrators at the local level. The lack of

awareness of the real intent and character of Title III

on the part of the project directors, as indicated in

tis study, has demonstrated a need exists. If admini-

strators persist in viewing Title III legislation in

the same light as other federal and state programs, the

chances for its success will be greatly diminished.

School administrators, project directors, and project

personnel should be involved in periodic inservice

courses that would give them a better understanding of

Title III legislation, as well as assist them in the

administration of the projects.

7. The Title III programs should be urged and

directed to work in closer liaison with other local,

state, and federal programs. One suggestion is a
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more cooperative working relationship with regional ed-

ucational laboratories.

8. Local agencies should not rely upon foundations

for financial assistance after the withdrawal of federal

funds.

9. In addition to a financial commitment, a

greater commitment of personnel and a greater community

participation must be made on the part of local school

districts and other agencies to insure the continuance

of successful projects.

10. There is a need for a standard project proposal

which would promote evaluation of project design and

thus abet the production of meaningful research. Every

year since its inception, the Title III proposal design

has undergone change. This has resulted in a loss of

time, in a loss of researchable data for evaluation

purposes, and it has compounded the communications

problem.

11. Greater supervision must be exerted by federal

and state agencies with respect to the writing of the

proposals. Too many approved proposals were haphazardly

executed.
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RECOMMENDATIONS FOR FURTHER RESEARCH

Because of its relative newness to the educational

scene, there is a need for further research with respect to

ESEA Title III. Additional studies could be developed

in the following areas:

1. A study similar to the present study on term-

inated projects could be conducted after a lapse of two

years.

2. An investigation of the degree of private

school participation in the Title III programs.

3. A survey of directors of Title III projects to

identify project characteristics, operational variables,

and training needs of Title III project directors.

4, An evaluation of Title III state plans for

the implementation of Title III legislation.

5. A developing of a new project proposal form

that would lend itself to evaluation and meaningful re-

search.

6. A developing of an evaluation instrument for

Title III projects.

7. A developing of a plan for the effective dis-

semination of information of Title III projects.



APPENDIX A

A DESCRIPTION OF THE TITLE III PROJECTS GROUPED

IN ALPHABETICAL ORDER UNDER APPROPRIATE

DESCRIPTORS AND SECTIONS

Exhibit 1.

Exhibit 2.

Exhibit 3.

Section A Projects

Section B Projects

Section C Projects
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ABSTRACTS OF ESEA
TITLE III PROJECTS1

Section A

Academic Enrichment

1. Regional Cooperative Supplementary Services

Program. A regional center will be planned to serve

students from 21 school districts. Specific school needs

will be determined and new teaching methods will be tested.

The program will cover all academic areas from preschool

to adult levels with cultural enrichment a vital part

of the program. Surveys will determine what projects

should be given priority. Consultant services will be

provided and all school districts will have the oppor-

tunity to become better acquainted with resources avail-

able in the region.

Accelerated Programs

2, Personal Acceleration of Curriculum Planning

and Demonstration Project. Information related to the

operation of a 12-month school with a paced program of

instruction will be readily available to interested edu-

cators, government officials, and lay persons. A coor-

1The ESEA Title III project abstracts are cate-

gorized under sections and appropriate descriptors in

alphabetical order. In order to preserve confidentiality,

any information which will shed light as to identity of

sponsoring agency will be deleted.



dinator will direct the demonstrations, write informative

materials on ,the program, and schedule visitations. The

school is the only public high school in the state au-

thorized by the state legislature to conduct such a 12-

month school program for 2 years.

Accreditation

3. Planning for School Improvement, New ideas in

curriculum content, school organization, and learning

resources will be studied in order to plan a model school

system for schools in the state which now hold or are

making plans to apply for AA accreditation. Progress

reports will be prepared on recommendations made by a

recent AA accreditation team. Exemplary practices will

be studied and priorities established. Detailed guide-

lines for revisions of curriculum and organization will

be written.

Art Instruction

4. Operational Grant for a Pilot Project in Art

Enrichment Classes. A visual arts enrichment program

will provide art instruction to approximately 100 public

and 20 nonpublic school talented students in grades 4-12.

The instruction will cover drawing, painting, print

making, and manipulative experiences using tools and

photography. Art appreciation activities will be in-

cluded. Professional artists and traveling art exhibits

will be used.
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Atomic Theory.

5. Development of Instructional Ob'ectives for

Radiation Science Program. Radiation science and nucleo-

nic technology will be incorporated into the science

and social science curriculums of junior and senior

high schools in four school districts. Systems analysis

techniques will be used to develop instructional objec-

tives and materials. The instructional materials will

be selected to ameliorate negative political, medical,

economic, and educational attitudes toward atomic energy.

Audiovisual Aids

6. Planning of Educational Research and Informa-

tion Services Center. A learning resource center will

be planned to provide and demonstrate instructional

media. A present county 16mm. film library will be

merged with the resource center. Planning will also

include an instructional materials consultant service

to integrate multimedia materials into the curriculum,

engineer and develop instructional materials, and pro-

vide inservice programs.

7. Educational Service Center. A two-county

center will be planned to serve 208,000 public and non-

public school students, teachers, and other professional

workers. The following services and activities will be

considered: 1) instructional media and resource services,



including evaluation of new equipment, teaching devices,

and techniques, maintenance of television production,

broadcasting, and taping facilities, and distribution

of equipment and materials; 2) inservice education fcr

professional personnel in counseling techniques, test

administration and interpretation, and the use of

educational television and audiovisual aids; 3) curri-

culum evaluation and development; and 4) specialized

instructional consultant services.

8. Program for Inservice Training of Teachers

in a Seven County Area. Three center will be set up to

instruct teachers in the proper use of audiovisual equip-

ment. At each center five 4-hour workshops will be

conducted on Saturdays, directed by specialists in

audiovisual aids and consultants from companies which

manufacture the various materials and machines.

9. Curriculum and Cultural Center. A cultural

and curriculum center will be planned to include an

audiovisual materials center, art and cultural museums,

a planetarium, and meeting rooms to disseminate infor-

mation and to encourage learning.

Building Design

10. A Multiple School Site Plan. Four campus-type

sites will be planned to house all elementary students

in a city school district. Planning will include a



continuous-progress, nongraded, racially integrated

system, total pupil-personnel services, outdoor educa-

tion programs, summer programs, science and language

laboratories, special education programs for handicapped

students, and extensive use of such media as programed

instruction, graphic arts, audiovisual materials, and

instructional television. Each site will contain five

separate classroom buildings and a central service

building to house such special facilities as the audi-

torium, gymnasium, etc.

Community Resources

11. Innovative Education Center. An education

center to centralize mass-media resources to improve

the educational program of students and adults in

scattered small communities with predominately spanish-

speaking populations. The center will be considered

as a research center where new ideas, materials, and

techniques will be formulated, investigated and proven,

and where teachers will be provided inservice education.

12. Develo ing Community Resources for Dynamic

Education. A master plan will be developed to use

community resources for the enrichment of programs in

all public and nonpublic schools, grades 1-12, in the

township. The skills and talents of persons in higher

education, business, industry, the arts, and other fields

will be used. The most successful techniques used in



other school systems will be studied and a pilot project

will be conducted in the senior high school. The pilot

program will involve students in a senior economics

course. The objective will be to bring to the academic

atmosphere of the classroom an association with the

economic realities of the American free-enterprise sys-

tem.

13. Educational Parks - Feasibility Study. The

concept of educational parks for a metropolitan area

will be examined systematically and extensively from

a variety of perspectives and disciplines. Those models

considered most meritorious will be pursued to the point

where the participating cities will be able to reach

major conclusions on immediate and future policy direc-

tions in each of the three cities. Systematic develop-

ment will be made of the complete programing require-

ments of selected models for implementation.

Computer Programs

14. Teaching Mathematics Through the Use of a

Time-Shared Computer. Three high schools will develop

a plan for a mathematical laboratory based on a time-

shared digital computer. A pilot program will be con-

ducted, using three teletypewriter units, one at each

school, to assist in planning computer-assisted instruc-

tion.
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15. Survey and Evaluation of Educational Needs

and Resources of a Four-County Area. A four-county

survey and evaluation program will inventory available

human and material resources and determine how to use

the resources effectively to satisfy unmet needs of

children. The pilot programs include a computer demon-

stration center to house data on pupils and to provide

computerized instruction, a traveling science lecture-

demonstration unit, and in inservice program for teachers.

16. School Libraries Automation Project. Computer

technology will be used in cataloging, classifying,

abstracting, coding, indexing, and programing library,

audiovisual and other instructional materials, procedures,

and services for schools in a county.

17. Automated Data Analysis for Instruction and

Research. Techniques for converting student-written

computer programs to automatic computer processing

without manual operator intervention will be developed

through a program planned to link traditional subject

matter with a computer science knowledge. The computer

will be used as a problem-solving tool for such disci-

plines as social sciences, mathematics, physical sciences,

and business education. Computer science instructional

units will be assembled for each subject area and will

include syllabi, selected texts, materials, and computer

programing problems.



18. Meeting Student Needs. Computers will be

used to build a master schedule from course requests

of students for demonstration purposes. The program

will be used in a new high school and a new junior high.

New and better ways of scheduling will be explored.

Curriculum plans, time schedules, group instruction,

course length, learning effectiveness, and teacher

utilization will be studied.

19. Educational, Cultural, and Multi-Media

Service Center. The feasibility of establishing a multi-

media center with data-processing, instructional materi-

als, cultural, and audiovisual divisions will be explored.

The data-processing division would provide student re-

cord keeping and scheduling services, plus programed

instruction. The library and instructional materials

division would house books and audiovisual materials,

video tapes, and a research library for advanced students.

The cultural division would include a studio area for

art work, training in material preparation for tele-

vision work, etc.

20. Planning a Su plementary Program of Educa-

tional Services to Stimulate Innovation in the Design

of Instructional Systems and Program Validation Tech-

niques. A program will be planned for designing, imple-

menting, and validating innovative instructional systems

and strategies which employ available communication and



learning technologies. Such factors as linear and

branching teaching systems, including computer-based

instruction, materials for large group instruction,

evaluation devices for various steps along the linear

program, and grouping procedures for students will be

considered.

Consultants in Child Psychology

21. Training and Utilization of Child-Behavior

Consultants in the Schools. Teachers will be employed

for a 6-week summer session to receive training as

child-behavior consultants. They will plan a curri-

culum to help children whose behavior is momentarily

or occasionally deviant and disruptive, develop aware-

ness and skills to prevent deviant behavior, improve

services offered to school staff members where such

children are concerned, and demonstrate that such

consultants can be useful staff members.

22. Training and Utilization of Child-Behavior

in the Schools. Full-time child-behavior consultants

will be added to the staffs of schools to provide pre-

ventive services to selected children. The consultant

will act as a liaison between the child and/or teacher

and school psychologists, social workers, guidance coun-

selors, and administrators. Consultants will alert

teachers to special curriculum materials available and

help teachers detect behaviorial and/or learning problems.



Core Curriculum

23. Differential Education Programs in the Aca-

demic and the Fine and Performing Arts for Selected

Students Who Show Intellectual or Creative Promise.

Programs differing from regular school programs in the

academic and fine arts areas will be planned for all

students in a county who have intellectual or creative

abilities. The programs will seek to strengthen the

student's sense of the values of life by placing strong-

er emphasis on cultural education. Methods of discover-

ing, motivating, and training talented students will

be explored and programs planned to enhance specific

aptitudes, general conceptual development, and personal

development.

Cultural Enrichment

24. Cultural Creativity Through Opera. Plans

will be made for a professional opera company to pre-

sent programs for students throughout the state. The

programs will expose the students to a professional

performance which should give them some knowledge of

opera and encourage the communities to develop their

own opera programs.

25. Cultural and Fine Arts Enrichment Center

and Services for Elementary and Secondary Schools. A

cultural enrichment center will be planned to provide



cultural experiences and to stimulate academic achieve-

ment. The following cultural and fine arts activities

will be considered: 1) orchestra training and fine arts

activities; 2) creative art and craft work activities;

3) drama and speech activities; 4) Literary arts and

communication skills program; 5) a health and physical

education program.

26. Developing and Utilizing Cultural Resources.

Cultural experiences will be provided to elementary and

secondary students. The experiences will include field

trips and programs in drama, science, music, and litera-

ture. Field trips will be taken to an art center, a

western heritage center, a historical society museum,

a science and arts foundation, a zoo, and a local

museum.

27. Community Cultural Center with Multipurpose

Educational Facilities and Services. A cultural center

will be planned to include rehearsal and performance

areas for high school music, speech, art, and drama

groups, large group testing and instructional areas,

and an assembly area seating 900 to 1,000 persons.

The center could also be used for community performing

arts programs, large-group community meetings, speeches,

lectures, and other cultural activities. A student

resource center will be planned for independent study

and research purposes.
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28. Study of the Feasibility of Implementing an

Instrumental Music and Strings Pro ram. A music edu-

cation program will be planned for culturally disadvan-

taged children involving both appreciation of good music

and participation in a stringed instructional music

program. Extensive cooperation with the city symphony

orchestra will be planned. Children's symphonic concerts

will be introduced in the school system to increase stu-

dent involvement and awareness.

29. Program of Outdoor Education. The purpose

of the program is to make children aware of their natural

heritage, promoting conservation, and providing oppor-

tunities for children of various geographic, religious,

socioeconomic, and ethnic backgrounds to learn to work

together.

30. Planning Grant for Model School. The educa-

tional and cultural needs of high school students and

adults in an area including portions of two states will

be surveyed. Objectives will be to raise educational

achievement levels and to cultivate appreciation for

cultural expression and the fine arts. Several avenues

will be considered, including a year-round educational

program for students and adults, supervised summer play,

musical and ballet groups, classroom TV, adult education

in the home, and extension of the science curriculum.



31. Intercultural Planning Project. A fine arts

program is to be developed for strengthening intercul-

tural understanding and interpersonal relations in a

community. Groups representative of each of the sub-

cultures in the community will present programs of their

own art, music, literature, history, and language in

the classrooms, on television, and at community concerts

and exhibitions.

Curriculum Development

32. Developing a Future-Oriented Curriculum.

A future-oriented curriculum model will be designed for

grades K-6 to develop in children independence in learn-

ing, problem-solving skills, the desire to learn, and

a capacity to adapt to and guide change. Curriculum

will be planned to better prepare children for employ-

ment at jobs which do not even exist today.

33. Curricular Innovation. A center will be

planned to meet the needs of the schools in a ten-city

area. The center will 1) define the resources required

to offer the educational and cultural services and acti-

vities which are beyond the capability of any single

community, 2) stimulate and assist in the development

and dissemination of curricular innovations, 3) develop

working relationships between the schools and local

scientific and technological industries, and 4) to coor-

dinate existing programs in individual schools.

3



34. Planning for Curricular Innovation for Rural

Counties. Educational and cultural needs of students

in a three-county area will be surveyed to determine

what services should be provided by a proposed educa-

tional center. Specific services which can be more

effectively provided on a three-county basis and those

which should be provided on a local basis will be decided.

Consultant services on curriculum development and in-

structional problems will also be provided.

35. Language Arts Program. Planners will consider

language arts needs not now being met. Establishment

of objectives which will ultimately fulfill these needs,

design of a language arts program which will complete

the objectives, and provision for evaluation of the

program will be studied.

36. School Development Program. A school develop-

ment program will provide for 1) patterns of school

organizations tc accommodate the differences in indi-

vidual student learning rates, 2) a curriculum that

will provide continuity of instruction, and 3) the

conversion of an area headstart effort for 4-year-olds

into a nongraded program for children, 4 to 6, based

on theories of the Gesell Institute. In addition, the

initial training alphabet for linguistic instructional

purposes will be appraised for its value at the early

elementary school level.



37. Curriculum Planning. A basic curriculum will

be planned for a reorganized county school system. Curri-

culum directors will study existing programs and coor-

dinate the curricula in elementary, junior high, and

senior high schools. Resource materials, texts, and

teaching aids will be selected, present texts will be

evaluated, better methods for grouping students will

be recomnended, and the feasibility of major and minor

fields of concentration in high school will be studied.

38. Talent Unlimited. A supplementary learning

center will he planned to provide activities and ex-

periences for talented and gifted students. Plans will

include findiiig ways to identify talented and gifted

students and determining which activities would develop

the capabilities of the students at a maximum rate.

Facilities, personnel, equipment needs, and techniques

for evaluating the services of the center will be de-

cided.

Demonstration for Gifted Students

39. Plan for the Establishment of Exemplar

Demonstration Centers and Innovative Programs for

Gifted Students. A multicounty approach will be used

to plan demonstration centers and programs for gifted

students. Objectives are 1) the development of plans

for a network of centers and programs, 2) involvement

of nonparticipating school educators, community leaders,
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and potential resource personnel, and 3) the screening

and identification of children to be included in the

operational phase of the program.

Demonstration Center for Middle School

40. Community-Oriented Middle School Model and

Demonstration Model. A community-oriented middle school

will be planned to serve students in grades 6-8. Plan-

ners will study instructional techniques, curriculum,

programing, and organization focused on the needs of

the students. Pupil personnel services will also be

considered and preliminary architectural plans will be

drawn for a physical plant to house the students.

Disadvantaged Youth

41. Cultural Enrichment Through the Dance. A

demonstration dance troupe will be organized to serve

as a means of artistic expression for disadvantaged

secondary school students. The dances will be chosen

from the folk traditions of the people of Africa, Asia,

and Latin America. After 4 to 6 months of training,

the group will perform for other students and for com-

munity groups.

42. Planning for a Center for the Adjustment of

Rampant Emotions. A temporary residence will be esta-

blished in an urban area for socially and emotionally

maladjusted teenagers, ages 13 to 17, who are experi-

encing difficulties living in their own homes. Many



students will be drawn from an economically disadvantaged

environment. The students will attend their regular

school during residence and will be assisted through

tutoring and remedial work. Counseling and therapy for

the students' social and emotional problems will be

offered and counseling services provided for parents

during the crisis period.

43. Learning Camp. A learning camp will be

planned to serve students on the basis of educational

need rather than educational superiority or ability to

pay. The camp will be a boarding type. The camp pro-

gram will be developed around a conceptual, nongraded

curriculum, with variable grouping of students. A

pilot program will be planned to test the effectiveness

of planning procedures before final recommendations are

made for building a permanent facility.

44. Ungraded Demonstration Primary Center Plan-

ning Study. A primary school will be planned to serve

as a demonstration center for meeting the educational

and cultural needs of culturally disadvantaged students.

The curriculum will be planned to meet the specific

needs of disadvantaged children, with special attention

to developing reading and language arts skills. Curri-

culum materials will be continuously evaluated to deter-

mine which units are most useable and facilitate learn-

ing.



45. Or anization Patterns and Exploratory

to Improve Education. A survey of existing facilities,

programs, and personnel will be made and programs recom-

mended to improve the curriculum and the cultural and

educational opportunities for disadvantaged children.

A plan for better utilization of facilities will be

developed. Inservice training will be planned for school

staff members.

46. Planning Exem lary Center for Education of

Disadvantaged Youth. Programs will be planned to help

disadvantaged students in the transition from elementary

to junior high school and to provide materials and acti-

vities to improve the students' achievement levels. A

curriculum information and analysis center will be esta-

blished to study curricular needs, develop new instruc-

tional materials, and design new programs.

Dramatics

47. Project to Assist with Secondary School Drama.

A program will be conducted to test the feasibility of

exposing selected senior high school students from an

eight-county area to a concentrated program of drama

techniques, and to develop student leadership to assist

teachers in upgrading high school drama productions.

Participants will study stage techniques, theatre design,

directing, and play production.



Dropout

48. Pro' ect Preve D e .sn uenc Underachievement,

Itwat. Programs will be planned to help alleviate the

problems connected with dropout, underachievement, and

delinquency. Delinquents will be identified and problem

schools determined. The interrelationships of student,

teachers, and educational organization characteristics

within urban, semiurban, and rural areas will be studied

to determine the factors producing dropout, underachieve-

ment, and delinquency.

49.
Dropout Identification, Rehabilitation, and._

Education. The educational needs of more than 1,000

school age children who are not attending school will

be explored and appropriate programs recommended for a

county-wide area. The planning staff 'rill include

mental-health and special-education consultants, a soci-

ologist, and an educational-research specialist.

50. Demonstration Teaching Center for Slow Learners

and Disadvantaged Youth. A demonstration center will be

planned for approximately 200 slow learners in grades

7-12. The program will also be aimed at helping dropouts

return to school by providing vocational guidance, job

placement, and general followup of the graduates of the

program. The center's program will include guidance and

counseling, remedial instruction, and a curriculum to

meet the needs of these students.



51. Summer School for Dro out Recovery. Three

summer school centers will be established for 300 high

school level dropouts. The centers will operate with

low counselor-pupil and teacher-pupil ratios, flexible

scheduling for individual instruction, a totally ungraded

program 2 hours daily of group or individual counseling

for each student, and extracurricular student activities.

During the 8-week session high school credits may be

earned in english, social studies, mathematics, and elec-

tives.

Dual Enrollment

52. Junior High School Learning Laboratory. A

learning laboratory will be established to help junior

high school students who are slow learners. Approxi-

mately 15 students from public and private schools will

participate on a full-time basis. Major objectives are

to improve thinking and learning processes, to habituate

the processes so they transfer to other learning situa-

tions, and to determine to what extent such practices

will contribute to achievement.

Educable Mentally Retarded

53. Experimental Special Education Center for

Educable Mentally Retarded Children. All children and

youth between the ages of 12 and 17 who have been pre-

viously identified as mentally retarded will be screened

and an experimental special education center will be



planned to serve them. A curriculum will be planned

to meet the educational and training needs of the chil-

dren.

54, Developing a Coo erative High School Work

Orientation Program for Educationall Handica ped Youth.

A Comprehensive work-orientation program will be planned

to meet the vocational needs of high school students

from eight counties. Special consideration will be given

to the educable mentally retarded, the slow learner, and

other students with special educational disabilities.

Workshops will be used to plan and develop a curriculum

for the program and for new teacher orientation.

Educational Television

55. Providing for the Most Effective Utilization

of Educational Television. Educational television pro-

grams will be developed to serve the special needs of

an agricultural and small-town area. Programs will in-

clude vocational agriculture, agriculture-business

courses, elementary-level language courses, science,

and mathematics. Cultural enrichment programs will in-

clude museums, drama, and music.

56. Closed Circuit TV. A closed-circuit tele-

vision curriculum will be planned to enrich the regular

curriculum and to meet the needs of gifted, educationally

deprived, and special education students. Special

attention will be given to developing programs for the

1
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educationally deprived. Programs for the sifted will

be planned in science and mathematics.

57. Planning for a Supplementary Multi -Nedia

Educational Center. A multi-media approach will be used

to improve the cultural and educational backgrounds of

students in a count". Special attention will be given

to researching the costs and comparative values of cable

or leased-wire closed-circuit television systems. Tele-

vision receivers would be placed in classrooms and sub-

ect-matter specialists would teach on a team-teaching

basis. A means of orienting rural thought and education

to the processes of metropolitan areas will be considered.

Emotionally Disturbed Children

58. Child Guidance Center Project. Child guidance

services will be expanded to provide more guidance and

counseling services to elementary school children. Em-

phasis will be on identification and correction of such

psychological maladjustments as school phobias, anti-

social behavior, and psychosomatic illnesses which may

have prevented their attending school. Oblectives are

to return the children to classrooms, to raise the learn-

ing efficiency of emotionally disturbed children pres-

ently in classrooms, and to raise the level of teacher

understanding regarding disturbed children. A psychi-

atrist and three psychiatric social workers will direct

the program of individualized diagnosis and treatment.



En lish Instruction for American Indians

59. English Study Centers for Indian Students.

Plans will be made to use modern foreign language teach-

ing techniques to improve the vocabulary and habitual

patterns of English usage of elementary school children

on an Indian reservation. A language laboratory approach

will be used with a tape series based on modern English

linguistic principles.

Family Program

60. A Program of Exemplary Educational Services

for a School District. Educational practices and pro-

gram-management techniques will be studied to develop

a family-life education center, remedial and developmental

reading programs, and a community scientific laboratory.

Technical specialists will be employed to introduce pro-

grams in areas of need.

Individualized Instruction

61. Program of Movement Education. A physical

education program will be initiated with emphasis on

individual instruction through creative problem-solving

experiences. The program will be designed to assist

children in learning how to move effectively, efficiently,

and expressively for a variety of purposes.

62. Planning Model School Environments for Educa-____

tion Parks. An educational-park concept will be used

to plan a comprehensive high school, an individualized



middle school, an elementary school and a preschool

program. Emphasis will be on making snecific plans

for curricular experiences and facilities environments.

The educational park concept is based on the assumption

that school planning should be integrated with full

community life.

63. Planning a Demonstration School Using In-

structional Systems Design to Allow an Individual Curri-

culum for Each Student. A demonstration school will be

planned, using an instructional systems approach to per-

mit an ungraded, continuous-progress, individually paced

program. The organizational sequence of instructional

components will be planned so each student can benefit

from sequences and methods tailored to his own needs.

64. Re orting Student Achievement in Terms of

Modular Progress. A method will be developed to evaluate

the achievement levels of all students, grades k-12, from

four school. districts. Evaluation will be on the basis

of individual progress in terms of units of work completed

rather than on a comparative basis with other students.

65. Educational Specifications for a Facility in

which an Articulated and Integrated Program in Pre-Tech-

nology Can Best Be Accomplished. A special high school

curriculum and facility will be planned to prepare aver-

age, capable, noncollege-bound students for post high

school technological training programs. Planners will



attempt to identify an ideal environment in which inter-

disciplinary team teaching and the development of new

techniques can be accomplished. A flexible, comprehen-

sive structure will be designed and equipment lists will

be prepared to expand experimentation with new materials.

Information Retrieval

66. Village School Project. A learning resources

laboratory will be planned to supplement an existing

demonstration classroom which is used for inservice

training purposes. The laboratory will serve as an ele-

mentary library and materials center. Space will be

allotted for book and reference areas, a television pro-

ducing and recording area, an audiovisual room, a new

media area, work space for teachers, and a computer-based

information storage and retrieval system.

Inservice Programs

67. Institute on Critical Thinking and Inquiry.

A teacher education program will be planned to provide

instruction in both inquiry mode and interaction analysis

methods to improve classroom teaching techniques. A

teacher can evaluate himself through interaction analysis

and he can be judged by fellow teachers, university

personnel, and administrators through tapes of a "live

class" lecture or discussion. An individualized

approach will be used so that a teacher can concentrate

on his own improvement.



68. Project for Improving Teacher Preparation.

A program will be planned to improve the professional

capabilities of selected teachers as clinical supervisors

and as teachers of teaching strategies related to the

development of improved processes. The inservice train-

ing will cover such areas as clinical supervision, inter-

action analysis, inquiry processes, creativity, develop-

ment of thought processes, and the basic courses-math,

english, and social studies.

69. Cooperative Production of Documentary Films

on the Multi-Disciplinary Teaching of Class Research

Topics. Inservice and preservice elementary teachers

will be shown professionally advo,72ated practices-the

grouping of pupils within a class, individualizing of

instruction, development of study or reading skills, the

use of a variety of textbooks and references, the use

of a creative approach to pupil's thinking and activity,

and the multi-disciplinary approach to studying a topic.

These practices will be evaluated by consultants and

other observers of the films.

70. Project Facilitations. An inservice training

program will be planned and self-assessment techniques

will be used to help teachers and administrators improve

the quality of existing programs and adapt innovations

on the basis of local needs. The program will be pri-

marily concerned with the need for demonstrating school



organizational communication systems encompassing re-

search findings, survey data, and social expectations.

71. Project--Inservice Education. Alternatives

such as supplementary centers, television, and new course

offerings will be examined in terms of costs and benefits

to modernize and improve programs for inservice teachers.

The project is based on the premises that teacher edu-

cation is a continuing experience and new teachers are

not likely to be innovators.

Instructional Materials Centers

72. Feasibility Study of a Cooperative Instruc-

tional Resource and Materials Center for a County.

A feasibility study will be conducted on the need for

an instructional resource and materials center to serve

all public and non-public schools in the county. Planners

will determine which of a variety of suggestions will be

included in such a center.

73. Planning for Expanded Regional Instructional

Materials Center. Plans will be made for developing

and expanding the services provided by three regional

instructional materials centers which are now serving

schools in seven counties. The objective is to make

available modern educational equipment and materials

and trained personnel to the public and nonpublic schools

in the area.



74. Learning Opportunity Center. A learning

opportunity center will be established to provide study

facilities during periods when schools are not in session,

including evenings and during the summer. The center

will include a reference materials center, typing rooms,

study carrels, and an audiovisual library. The primary

objective will be to provide access to materials and aids

for students, including a place for preparation. A

second objective will be to provide a center for use

and development of aids and materials by teachers in

classrooins.

75. Educational Media Services Center. A media

center will be planned to serve all schools in the county.

The center will be staffed with professional media

specialists to provide consultant advice to teachers

and to procure, maintain, and produce educational media

appropriate for each grade level, K-12.

76. Implementation of New Ideas. Plans will be

made for incorporating modern methods and techniques

into the school programs of a new primary school and a

remodeled high school and junior high. Planning will

include a ncngraded curriculum, team teaching, and the

use of an educational materials center with audiovisual

aids.



77. Interdisciplinary, Multi-Media, Team Teaching.

Project for the Cultural and Psychological Integration

of Secondary Curriculum. Plans will be made to improve

the curriculum in grades 7-12 by using interdisciplinary,

multi-media, and team teaching approaches. Emphasis

will be on giving secondary and adult education students

an understanding of the variety of cultures existing in

the world, the impact of education on cultural change,

and the interrelated significance of the disciplines

included in the secondary curriculum.

78. Cultural and Educational Youth Develo ment

Center. Feasibility studies will be conducted of cul-

tural enrichment, youth development, and educational

planning programs to be served by a youth development

center. The educational planning program will include

an audiovisual production and distribution center with

facilities for inservice teacher training, a curriculum

library for teachers, preparation of educational materi-

als for teachers, and a closed circuit TV transmitting

station.

79. Exemplary Program Demonstrating an Educational

Media Service Complex. A multipurpose center and related

programs will be planned to improve educational oppor-

tunities and bring area educators into closer contact

with new instructional practices and programs.



80. Model Saturated School Library. A community

school library will be planned to operate as a materials

center, study laboratory, and reading center to serve

teachers, administrators, and students in a rural area.

81. Supplementary Education Center. A center

wi 1 be established to provide a study library, a plane-

tarium, an instructional materials center, a cultural

center, and an observatory with a telescope.

Leadership Training Program

82. Leadership Training Program Demonstrated

Through a Leadership Training Program in Elementary

School. A leadership training program will be established

in the elementary school mathematics curriculum of nine

separate school districts. Participating teams will

be requested to provide a written summary of the present

state of their mathematics curriculum. During the

following year, participants will file two progress

reports concerning the implementation of the action

plan, including problems encountered, solutions proposed

and tried, results, needs satisfied and unsatisfied,

and suggestions for the future development of similar

training programs. An educational television station

will be used to conduct biweekly colloquiums and to video-

tape participant experiences and program development.



Learning Resource

83. Coordinated Learning Resources Service. A

learning resource service will be developed to serve all

schools in the district. Planners will explore the po-

tential of a number of resources in the county and will

decide how to develop and link them into a coordinated

service. The resources will be made available for an

experience-oriented curriculum.

Maturity Tests

84. Study of School Readiness. The existing

preschool and primary school situation in several commu-

nities will be studied and school readiness tests ad-

ministered to determine the range and variability of

maturity found in children, grades K-3. The degree to

which school readiness affects the achievement of pri-

mary school children will be ascertained.

Mentally and Physically Handicapped

85. School and Sheltered Worksho for the Severe

and Moderately Mentally Retarded. The feasibility of

providing a community center for trainable and severely

mentally retarded children will be explored. Planning

will include the acquisition of land, construction of

a building, and development of a curriculum to provide

1) preschool services, 2) an educational program with

vocational objectives, 3) speech correction and therapy,

and work stations for adults.



86. 121....122,oramtosulementElLeryisps.

Pupil Personnel needs will be investigated and a compre-

hensive system of mental health services will be planned

to serve students in grades K-12. Supportive services

which are needed include psychological and psychometric

services, guidance and counseling, social worker services,

and services for the mentally and physically handicapped.

Mental Health Program

87. Cooperative Exemplary School Mental Health

Program. A mental health program will be planned to pro-

vide the following services: 1) an inservice training

program for teachers and other professional school

people in the application of mental health principles

and techniques; 2) a parent-education program; and 3)

a comprehensive program using expanded and coordinated

services in the mental health field.

Natural Resources

88. Conservation and Rural Life Regional Center.

Plans will be made for an outdoor education, conserva-

tion, and rural life regional center to serve students

in a tri-county area. The program will provide oppor-

tunities for learning about natural resources at a time

when urbanization is rapidly removing such opportunities.

The program will include a laboratory for preservice

and inservice education of teachers.



89. Planning for the Development and 0 eration

of a Farm-Outdoor Education Resource Center. A farm-

outdoor education center will be planned. Programs will

be planned to give the students, who live in a metropol-

itan area, firsthand information about the sources of

food, the relationship of food to the soil, and the

techniques farmers use to produce food.

90. Natural History Museum and Research Center.

A Natural History Museum and Research Center will be

planned to serve students, teachers, student teachers,

and laymen from four school districts. Plans will

include converting an existing school facility into

the Museum and Center. Students will be encouraged

to collect, preserve, and display specimens under

expert guidance and to do research on a real-life level.

91. Outdoor Program. An outdoor program will

be planned for all students in the seventh and eighth

grades from public and nonpublic schools. They will

live for one week in an outdoor setting where they can

gain such concepts as the interdependence of life forms

through the study of pond ecology.

92. Outdoor Conservation Education Program. An

outdoor conservation education program will be planned

to provide study experiences related to the regular

school curriculum, grades K-9, and the curriculum of a

special education center in the ecology of the region.



Psychological Services

93. Supplementary Centers for Special Educational

Evaluation and Services. Plans will be made for providing

a number of diagnostic and remedial services to students

in an 11-county area through a diagnostic center and a

special education complex. Services will include com-

prehensive guidance and counseling, psychological and

social work services, remedial instruction, and special

education for different health problems.

Reading Instruction

94. Plans for the Use of the School Library as

a Community Resource for Instruction. Plans will be

made for using the school library as a resource center

for after school, evening, and Saturday educational pro-

grams for students. Programs under consideration are,

to name a few, developmental, remedial, tutorial, and

small group instruction, and reading and communication

skills courses.

95. Area Developmental Reading Center. A reading

center will be planned to assist parents, teachers, and

administrators in attacking the causes of reading dis-

ability and improving the reading skills of public and

nonpublic elementary and secondary school students. The

center will provide a corrective or remedial reading

program, and provide inservice training for teachers.



School Redistricting

96. Planning to Determine Apropriate Functions

and Services of a Multi-County Intermediate Education Unit.

Ways to utilize recently enacted state education legis-

lation will be explored by representatives from schools

in a two-county area. The study will include an investi-

gation of the county school system as an intermediate

unit between the local unit of school administration and

the state. Consultants will be invited to study the state

laws and to offer advice on how to improve the total state

educational climate by using or amending and improving

the legislation.

97. Planning to Overcome the Educational Losses

that Result from Consolidation and Reorganization of

Rural Schools. Problems inherent in school district

consolidations will be identified and methods developed

to help parents and students adjust to and support a

new school organization. Consultants will be hired

to measure the psychological effect of consolidation on

students and adults from formerly small school districts.

Science Centers

98. fesional Science Center. A regional science

center will be planned to provide science programs and

enrichment activities for pupils of all grade levels

ranging from elementary through college and inservice

education for teachers.



99. Educational Center. A center will be planned

to include a planetarium, a space study area, a marine

biology and fish hatchery area, and a horticulture labora-

tory. Programs in astronomy, space science, physics,

mathematics, geography, mythology, and literature will

be planned in sequential order appropriate to each grade

level.

100. Earth-Space Science Laboratory. An earth-

space science laboratory center will be planned to pro-

vide specialized facilities where students can observe

simulated motions and relationships of heavenly bodies

and conduct experiments to discover concepts in astronomy,

earth science, and space. The center will consist of a

complex of laboratories, a planetarium, special project

rooms for experiments in physics, chemistry, meteorology,

and biology, an exhibit area, and a workshop.

101. Planetarium, Observatory, and Exhibition Cen-

ter. A combination planetarium, observatory, and exhibi-

tion hall will be planned to serve science education needs

in a county. Space and earth science programs and exhi-

bits of a manipulative and experimental nature will be

included.

102. Planetarium and Museum of Arts and Sciences.

A planetarium and museum of arts and sciences will be

planned for 22 school districts and 6 private schools in

9 counties.



103. Teacher-Student Science Project. Teachers

and students will spend 6 weeks during the summer iso-

lating and investigating the aspergilli (a fungus). The

project will serve as an inservice program for biology

teachers. This program should demonstrate to other

schools what research can be done by high school teachers.

Slow Learners

104. Demonstration Learning Center to Improve

the Teachin of Communications Skills to Slow Learners.

Students with an I.Q. of 70-90 will be taught communica-

tions skills in an inservice program to be planned for

training beginning and experienced teachers in methods

of teaching slow learners. Communications skills curri-

culum will be planned to emphasize verbalizing, listen-

ing, reading, and writing.

Student Reference Center

105. Student Reference Center. A student re-

ference center will be planned to serve all secondary

and out-of-school students of secondary school age in

a metropolitan area. The center will be designed to

provide multisensory approaches to learning, including

books, audiovisual devices, and individual study carrels.

Center services should offer enrichment experiences in

literature, music, and other areas to all students,

from the underachiever to the gifted.



Supplementary Educational Centers

106. Supplementary Educational Centers. The re-

organization of grades K-6 will be planned to provide

more flexibility in an elementary school program. Plans

will include team teaching, integration of all racial

and cultural groups, enriched programs for the gifted,

average, and below average levels, and the use of materi-

als and facilities to suit the needs of particular age

levels.

107. Supplementary Educational Services Center.

A multipurpose center will be planned to serve students

in a rural, agricultural area. New teaching techniques

and materials will be tested. Identification and educa-

tion of gifted students, mentally retarded, and cul-

turally disadvantaged will be planned, including pre-

school education for culturally disadvantaged.

108. Plan for a Supplementary Educational Center.

Representatives of 12 counties will survey present school

and community programs, investigate exemplary programs,

and plan new programs to meet the needs of a sparsely

populated rural area.

109. Supplementary Multipurpose Center. An assess-

ment of all area educational, vocational, and cultural

opportunities will be made to plan a center. The center

will serve rural, economically deprived, and biracial

communities whose youth are migrating to urban centers.



Team Teaching

110. Project for Elementary Team Teaching Program.

An elementary team teaching program is to be developed

to be used in a school with a flexible building design.

Workshop participants will develop materials and a curri-

culum compatible with the team teaching concept.

111. Study of Local School Organization. A com-

mittee will study, conduct research, and plan for the

use of team teaching and the development of ungraded

patterns for school organizational operation. A school

will be selected to serve as the target school.

Theatre Arts

112. A Cultural Enrichment Program. Music, ballet,

drama, and museum activities will be presented to create

both student and teacher awareness of fine arts programs

available in the area and to develop interest for incor-

porating such programs into the curricula of the schools.

113. A Cultural Enrichment Opportunity for Drama

Students. Secondary School drama and english literature

students will attend one of a series of plays presented

by a professional repertory theater group. Preview

material concerning the play will be studied by the

students and the students will meet with key members

of the repertory company immediately following the

performance for an extended question-and-answer period.



114. Operation Open Doors. A Saturday morning

center for the arts will be planned to offer special

activities in art, music, dance, drama, and play pro-

duction, climaxed by a summer arts festival. Students

from grades 5-12 who are talented in the five areas

of activity will be given the opportunity to develop

their talents.

115. Summer Humanities Workshop. An 8-week

summer humanities workshop will afford a creative ex-

perience involving a cross-cultural approach to music,

drama, design, painting, and dance for talented high

school students. The medium of a musical stage pro-

duction will be used.

Vocational Education

116. Model Vocational Education for the Slow

Learner. A vocational program will be planned for the

slow learner in conjunction with an area vocational tech-

nical school, Specialists will explore vocational op-

portunities which would utilize the manpower of slow

learners. They will then determine teaching techniques

to be used for slow learners.

117. Vocational-Technical Educational Plan, The

facilities of a community college will be used as a

training center for the vocational and technical education

of 64 noncollege-bound high school students. The program

will include courses not available in small high schools.



118. Feasibility Study of Curriculum Or anization

for Low Achieving Students. A school-community attack

on the problem of dropout prevention will be planned

for an urban area in a state where less than half of

the students enrolled in grade 1 complete the 12th grade.

A committee of 10 teachers develop a curriculum tailored

to the needs of the low achieving, noncollege-bound

students. Emphasis will be placed on provisions for

realistic programs for the terminal student to prepare

him for meaningful employment.

119. Integratin:kputdoor Education with a Flexible

Academic-Vocational Curriculum. Special attention will

be given to terminal and marginal students and potential

and actual dropouts, Vocational pursuits will be devel-

oped, including processing timber from logging to finished

lumber, building with the finished lumber, and developing

a wildlife pond.

120. Cooperative Vocational Program. Representa-

tives of schools, businesses, and industries in a 6-county

area will plan a vocational education program for high

school students. The surrounding area will be surveyed

for employment opportunities. The attitudes of business-

men toward training students will be assessed and existing

facilities in the schools will be studied.



Section B

Cultural Enrichment

121. Concerts for Public Schools. Live musical

concerts will be presented to young people having special

emotional and behavioral problems in order to expose

them to good music and to stimulate individual study

in the field of music. The demonstration programs will

be presented by small ensembles. Musical selections will

be oriented to the age level and attention span of the

listeners.

122. Cultural Uplift. A cultural enrichment pro-

gram will be presented to elementary and secondary stu-

dents in a county to introduce them to the performing

arts and an exhibition of art masterpieces. A civic

ballet company will present six evening programs. A

baritone will give 21 concerts in various schools.

Individualized Instruction

123. Extended Classroom Project. An extended

classroom will be planned to supplement regular class-

room activities. The extended classroom will include

study carrels wired with earphones, math stations, sci-

ence stations, and areas set aside for quiet and active

programs. The room will be used for individual instruc-

tion of students who need further stimulation to main-

tain interest, and for remedial work.



ITstructional Materials Center

124. Media Center. A media center will be esta-

blished to provide filmed materials, resources, graphic

materials, and consultative services to all schools in

a county. Specialists in media preparation and presen-

tation will be hired to produce specialized materials

and to provide inservice training to teachers in the

design, development, preparation, and use of media. The

center will include a graphic arts center for the pro-

duction of visual materials through mechanical or manual

means and craft production metal, wood, or plastics.

A procurement division will be responsible for borrowing

display materials from museums and cultural agencies.

A film production division will include a trailer-mounted

mobile production unit with facilities for video taping

selected production to be played back on tape or converted

to film.

Learning Disabilities

125. Learning Disabilities Center Planning Study.

A planning study will be conducted for a center offering

educational programs and services to children handicapped

by learning disabilities. The study group will explore

methods of identifying children with learning disabili-

ties, diagnostic procedures and materials used in clinics

and educational settings, existing psychoeducational pro-

grams, and areas which control environmental influences.



Section C

Atomic Theory

126. Workshop in Nuclear Science. A workshop

in nuclear science training will be conducted for 30

students and 30 teachers working in teams of one student

and one teacher per team. Major objectives are to teach

the basic principles and techniques of using radioiso-

topes, to inform participants about nuclear radiation,

and to give the participants an insight into the complex

teaching-learning situation.
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127. Planning for Extensive Learning Systems

Approach to Education. Educational programs using modern

techniques for the improvement of both teaching and learn-

ing will be studied. Instructional, closed-circuit tele-

vision and information storage and retrieval systems,

including computer-based instruction, will be studied

and structured by priority application to inschool curri-

culums, adult education, and cultural, programs.

Cultural Enrichment

128. A Fine Arts Center for the Education n o

ment, and Cultural Enrichment of All. A fine arts center

will be planned for outstanding historical memorabilia

and a collection of paintings. The center will provide

educational and cultural opportunities to all people of



129. Concerts for Public and Non ublic Schools.

A series of three live musical ensemble performances by

professional musicians will be presented to children,

grades 4-61 in the public and parochial schools in a

metropolitan area. The musicians will demonstrate their

instruments and explain the musical selections.

Curriculum Planning,

130. Able Student Program. An honors program

will be planned to benefit elementary and secondary

students, including gifted, talented, and average but

highly motivated students. Planning will include experi-

menting with new instructional ideas, flexible schedules,

and new materials at two elementary schools. Present

classes for able students at the secondary level will

be studied for the purposes of improving the classes

and planning a unified K-12 program.

131. Planning for Humanizing Emerging Curriculum

Concepts and Educational Services. The basic educational

needs of public and nonpublic school children in grades

K-12 will be studied. Services to be considered include

1) establishment of a program center, 2) a fine arts pro-

gram, 3) training in audiovisual production, 4) the use

of an interdisciplinary approach to teaching science,

mathematics, social sciences, and english, and 5) esta-

blishment of a planetarium and science laboratories.



132. Life-Oriented Curriculum. A life-oriented

curriculum will be planned for elementary and secondary

students. Objectives are to orient the curriculum around

the areas of human life, work, play and human relations.

The program will be based on the concept that career

development begins at birth and continues throughout a

lifetime.

133. Planning, New Approaches to Meet the Educa-

tional and Cultural Needs of the Youth and Adults. A

master plan will be developed using all appropriate edu-

cational, technical, cultural, and community resources

to serve students in a two-county area. The programs

should provide new and improved approaches to instruction,

methods of curriculum development and teacher training,

uses of instructional materials and systems of technology,

methods of studying and guiding children physically, as

well as mentally, and methods of providing cultural en-

richment.

Data Processing

134. Book Catalog. A book catalog, produced in

quantity by data-processing equipment, will replace the

card catalog system presently in use in two junior high

school libraries and will serve a third library in a

junior high school annex. Students and teachers will

have access to the catalog in classrooms, the public

library, and the school library.



Educational Television

135. Civic Responsibility Center. A resource

and information center will be planned to serve as a

museum, a materials center, and a studio for transmission

of programs over a local closed-circuit television system

to all schools and homes in the community. Displays and

lectures will be televised from the center.

Family Program

136. Planning for a Program of Exemplary Educa-

tional Services. Educational practices and program-man-

agement techniques will be studied to improve the quality

of existing programs, to implement new programs, and to

extend benefits of these programs to children and adults

previously deprived of them. Under consideration are a

family-life education center, remedial and developmental

reading programs, and a community scientific laboratory.

Gifted Students

137. Center for Academic Excellence. A center

will be planned to provide programs in mathematics, sci-

ence, and language for very able students (top 2 percent

of the school population). Program areas to be explored

include interage grouping, a nongraded system in the basic

subjects, programed instruction, team teaching, reorgan-

ization of the school day around a flexible schedule,

coverage of material based on ability and interest, and

classes at a nearby university and neighborhood schools.



Individualized Instruction

138. Optimum Fitness for All. An activities

program will be constructed to meet the needs and in.

terests of each individual child. A developmental and

adapted physical education program will be planned for

all students, grades K-12, with a low level of physical

or motor fitness, faulty body mechanics and functional

postural defects, nutritional abnormalities, and/or

physical handicaps and for those who are recuperating

from illnesses or operations.

139. Implementation of Nongraded Elementary

Schools. The teaching staffs of two new elementary

schools will participate in an orientation program

during the summer and Saturday workshops and evening

meetings during the school year to implement a nongraded

system in their schools. The summer orientation pro-

gram will be recorded and stored on video tape for use

by participating teachers, staff members from other

school systems, college students, and interested persons.

Interdisciplinary Approach

140. Regional Space Center. A space center will

be planned adjacent to an existing museum and to two

small planetariums now under construction. An inter-

disciplinary approach will be used in the center's pro-

grams, relating the space age with its social, economic,

and political implications historically to man's ever



expanding attempts toward an understanding of his place

in the universe. Programs will be closely related to

the school curriculum in science and humanities and in-

service training will be provided.

Learning Laboratory

141. Learning Laboratory for Georgraphy, Civics,

and History. A learning laboratory will be established

for teaching certain aspects of geography, civics, and

history, using the same techniques that are used in

laboratory teaching of science and foreign languages.

The laboratory will also serve as an inservice center

to conduct experiments in teaching methods and tech-

niques.

Library Services

142. Expanded Library Services. Plans will be

made to combine elementary school, high school, city,

and county library services into one expanded service

to better serve a rural area, including an Indian Re-

servation, the services of a library consultant, an

educational consultant, and an architect.

Low Achievers

143. Instructional Materials for Low Achievers.

The mathematical competence of low achieving seventh

and eighth grade pupils should improve through a plan

to provide materials specifically designed for them.

Classroom teachers will prepare the materials.



Music

144. Summer Music Camp. A summer music camp will

be offered to musically talented students. Intensive

study in orchestral and ensemble techniques will be

offered. Students will work in a full orchestra and

in small ensembles as well as individually. Students

will be grouped on the basis of ability and reassigned

as they progress.

Natural Sciences

145. Summer. Creative Learning Centers for Ele-

mentary School Pupils. Potentially creative students

in grades 4-6 will be encouraged in their study of

natural sciences through outdoor and cultural education.

The program should provide the children, who live in a

metropolitan area, an appreciation of the value of

conservation. Independent exploration and experimen-

tation will be stressed.

Remedial Reading

146. Remedial Reading Laboratory. A custom-built

mobile unit will be purchased to provide remedial read-

ing instruction to approximately 200 students in several

elementary and secondary schools. A remedial reading

teacher will conduct the program, covering comprehension,

phonetics, and vocabulary. The teacher will have access

to such equipment and materials as flannel boards, re-

cords, filmstrips, tape recorder, and tachistoscope.



Slow Learners

147. Project to Study the Needs of Slow Learners

and to Plan Programs and Services to Meet Those Needs.

School and community resources will be coordinated to

provide maximum learning opportunities for slow learners.

Planning will include health services, vocational re-

habilitation programs, correctional services, cultural

and recreational activities, inservice education of

teachers and adult education of parents and interested

laymen.

Socially Maladjusted

148. Guidance Center for the Socially Maladjusted

Child. A guidance center will be established to provide

group counseling to preschool and elementary school

children from three counties. The objective is to iden-

tify and help socially maladjusted children at an early

age.

Student Exchange Program

149. Student Learning Experience to Raise Aspira-

tional Levels of Performance. A student exchange pro-

gram will be instituted to serve students in a rural

county. Eighth graders in the county will exchange

places with students from a city junior high for one

week. The rural students will attend regular classes

in the city and cultural programs. The city students

will live for a week during the winter in the county.
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Dear

April 1, 1968

Pursuant to our telephone conversation, I am enclosing a
sample of the questionnaire which will eventually be sent
to all project directors of terminated Title III (ESEA)
projects,

Because of the expertise which you bring to this analysis
of the questionnaire, your assistance is essential to the
success of this study.

In the research study of which the enclosed questionnaire
is a part, the researcher wishes to determine the status
of former Title III projects after the withdrawal of fed-
eral Title III funds. In the case of those projects
which are no longer in operation after the termination
of the contract grant by the federal government, the
study wishes to ascertain some of the underlying reasons
for their lack of continuance.

It would be appreciated if you would follow this proce-
dure: 1) answer the questionnaire as it would apply to
your project; 2) employ the analysis form which has been
provided as a guide to assist you in evaluating the
questionnaire and writing your observations. A self-
addressed envelope has been enclosed for your convenience.

I will be pleased to forward to you the results of this

study.

Thank you for your cooperation and assistance in this
matter.

Sincerely yours,

Anthony J. Polemeni

35-55 73rd Street
Jackson Heights, New York

11372



ANALYSIS OF QUESTIONNAIRE

1. How long did it take you to answer this questionnaire?
Length of time

2. Was the information for Category 4, Sections B and C
easily accessible? Yes No
If not, would you explain some of-THUdifficulties
encountered?

3. In Category 5, would you have any suggestions for
additional reasons for discontinuance of projects?

4. Are the questions free from ambiguity and other
invalidating features? Yes No

5. Are the directions clear, complete, and acceptable?
Yes No
If 11-317Uould you indicate problem areas?

6. Do you feel that the items are placd in a sound
psychological and logical sequence? Yes No
If not, please explain.

7. Would you have any suggestions for improving the
format of the questionnaire?

Additional Comments: (if any)

PLEASE RETURN THE COMPLETED QUESTIONNAIRE AND THIS
ANALYSIS OF THE QUESTIONNAIRE IN THE SELF-ADDRESSED
ENVELOPE PROVIDED FOR YOUR CONVENIENCE. THANK YOU
ONCE AGAIN.



JURY OF ESEA TITLE III PROJECT DIRECTORS WHO READ A
PRELIMINARY DRAFT OF THE QUESTIONNAIRE AND SUBMITTED

SUGGESTIONS FOR REVISION

Devitt, Joseph J. Member of Administration Office,
Bureau of Elementary Education and Supervision,
Maine State Department of Education, Augusta, Maine

Fortier, Gerald. Coordinator of Language Instruction,
Springfield Public Schools, Springfield, Mass.

Haney, Thesesa. Director of Special Resources and Experi-
mental Programs, Akron Public Schools, Akron,
Ohio.

Hutchinson, Earl. Director of Operation Lighthouse,
Bath Board of Education, Bath, Maine.

Marcus, Jerry. Member of Administration Office, Union
Free School District No. 22, Farmingdale, New York.

Marsh, Richard. Member of Administration Office, Colum-
bus Public Schools, Columbus, Ohio

Petranek, Cheflter J. Member of Administration Office,
Rockville, Maryland.

Rituper, Stephen. Curriculum Division Chairman, Bethle-
hem School District, Bethlehem, Pennsylvania.

Sine, David F. Director of Research, Syracuse City School
District, Syracuse, New York.

Vieland, Constance. Member of Administration Office,
Princeton Borough Board of Education, Princeton,
New Jersey.



Anthony J. Polemeni
35-55 73rd Street
Jackson Heights,
New York 11372

April 27, 1968

Dear Project Director:

As a former Project Director of an ESEA Title III
program, your assistance in completing the enclosed ques-
tionnaire concerning Title III projects is vital to the
successful administration of this program.

In the research study of which the enclosed ques-
tionnaire is a part, the author wishes to determine the
status of former Title III projects after the withdrawal
of federal Title III funds. In the case of those projects
which are no longer in operation after the termination by
the Federal Government of the contract grant, the study
wishes to ascertain some of the underlying reasons for
their lack of continuance.

The topic for this study was suggested by the
staff members of the United States Office of Education. It
is hoped that the findings of this study will be signifi-
cant and of value for the future administration of Title
III projects. Your participation will make a meaningful
contribution in enabling the United States Office of Ed-
ucation to make a realistic appraisal of Title III pro-
jects and to remove some of the pitfalls to the further-
ance of these projects after the federal contract has been

terminated. Your help is essential to the success of this

study.

When the questionnaire is completed, please re-
turn it in the self-addressed envelope which has been pro-

vided. Responses will be held in confidence. No individ-
ual, school, or district will be identified in the results

of this research. A copy of the summary of the findings
will be sent to you, should you choose to have a copy.

Thank you for your assistance and cooperation in

this study.

Sincerely yours,

Anthony J. Polemeni



Anthony J. Polemeni
35-55 73rd Street
Jackson Heights,
New York 11372

May 28, 1968

Dear Project Director:

I am enclosing, for a second time, a questionnaire
which seeks to determine the status of former ESEA Title
III projects after the withdrawal of federal Title III

funds. Fully cognizant of the many pressures upon you at

this time of the school year, I would be very grateful if
you could spare ten minutes to complete the enclosed ques-
tionnaire.

It is hoped that the findings of this study will be
significant and of value for the future administration of
Title III projects. Your participation will make a mean-
ingful contribution in enabling the U.S. Office of Educa-
tion to make a realistic appraisal of Title III projects
and to remove some of the pitfalls to the furtherance
of these projects after the federal contract has been
terminated.

When the questionnaire is completed, please return
it in the self-addressed envelope which has been provided.
Responses will be held in confidence. No individual,
school, or district will be identified in the results of
this research. A copy of the summary of the findings will
be sent to you, should you choose to have a copy.

Thank you for your assistance and cooperation in
this study.

Sincerely yourg,

Anthony J. Polemeni



QUESTIONNAIRE

CATEGORY 1
Name of Project Director Address

Number,Street,City,State,Zip
Code)

CATEGORY 2

Project Title

Project Number

Major Description of Project: (Check ONE only)

Innovative Adaptive Exemplary

CATEGORY 3

Please indicate by check mark the section which describes

the status of project listed in Category 2. (Only ONE

section is to be checked).

Section A This project became defunct with with-
drawal of Title III funds immediately
at the end of the designated approval
period.

Section B This project was in operation for a
period of time after the withdrawal
of Title III funds at the end of the
designated approval period, but is
currently not in operation.

Section C This project is currently in oper-
ation,since the withdrawal of Title
III funds at the end of the desig-
nated approval period.

IF YOU HAVE CHECKED SECTION A, IT WILL NOT BE NECESSARY TO

RESPOND TO THE ITEMS IN CATEGORY 4. PLEASE PROCEED DI-

RECTLY TO CATEGORY 5.



CATEGORY 4
This category is to be answered only by those
respondents who checked SECTION B in Category 3.

Section B, Category 4

If the Title III project was in operation for a
period of time after the withdrawal of Title III
funds, but is presently not in operation, please
indicate

1. For how long was the project in operation
after the withdrawal of Title III funds?

Length of Time

2. What was the TOTAL yearly expenditure after
the withdrawal of Title III funds?

Total

3. What was the yearly cost for each of the

following categories after the withdrawal of

Title III funds?

Expenditure
Accounts

Salaries Matis. & Contracted

Prof. Non-Prof. Supplies Services

Administration

Instruction

4. After the withdrawal of Title III funds,
what was the size of student population

served?

Total

5. What were the sources of funding after the

withdrawal of Title III funds? Please

specify below.

Foundation Grant
Please Specify Amt.

Federal Support
Please Specify Amt.

State Support
Please Specify Amt.

0



CATEGORY 4
This category is to be answered only by those re-
spondents who have checked SECTION C in Category
3.

Section C, Category 4

If the Title III project after the withdrawal of
Title III funds is currently in operation, please
indicate

1. Present TOTAL yearly or anticipated yearly ex-
penditure.

Total

2. What is the yearly or anticipated yearly ex-
penditure for each of the following categories
after the withdrawal of Title III funds?

Expenditure Salaries Matls. C Contracted
Accounts Prof. Non-Prof. Supplies Services

Administration

Instruction

3. What is the present size of student population
served?
Total

4. What are the sources of funding since the
withdrawal of Title III funds?

Foundation Grant
Please Specify Amt.

Federal Support
Please Specify Amt.

State Support
Please Specify Amt.

Local Board of Education
Please Specify Amt.

Other
Please Specify Amt.

IF YOU HAVE RESPONDED TO SECTION C, CATEGORY 4, IT WILL NOT
BE NECESSARY TO ANSWER CATEGORY 5.



Local Board of Education
Please Specify

Other
Please Specify

Amt.

PLEASE PROCEED TO CATEGORY 5

Amt.



CATEGORY 5
Please indicate to what extent you feel the fol-

lowing reasons entered into the decision NOT TO CONTINUE
the Title III project after the withdrawal of Title III
funds. For each tiem, please respond with one of the op-
tions: greatly, somewhat, or not at all.

1. The school district (re-
tion, etc.) was unable to
absorb the costs of pro-
ject after the withdrawal
of funds.

2. Evaluation findings demon-
strated that the project
did not warrant continu-
ance.

3. There was a lack of suffi-
ciently trained personnel.

4. There was much unfavor-
able public reaction to
project.

5. There was too great a
control exercised on the
part of the U.S. Office
of Education, Title III
Bureau.

6. There was too great a con-
trol exercised on the part
of the State Education
Dept.

7. There was a lack of ad-
ministrative support at
the State level.

8. There was a lack of admin-
istrative support at the
local level.

9. There was a lack of admin-
istrative support at the
Federal level.

Greatly Somewhat Not At All

10. Other projects demonstrated
greater need and importance.

PLEASE PROCEED TO NEXT PAGE



CATEGORY 5

11. The project personnel were
unable to "sell" the pro-
gram to the school dis-
trict.

12. The methods and pro-
cedures developed to con-
tinue the project without
Title III funds were in-

adequate.

13. The timing of funding was
a causative factor.

Greatly Somewhat Not At All

14. The project was viewed by
the local school agency
as an outside program
imposing upon the teachers'
time and energies.

15. Curriculum materials were
found to be inadequate.

Additional Comments:

IF YOU WISH A SUMMARY OF THIS STUDY, PLEASE INDICATE BY

CHECK MARK.



APPENDIX C

SUPPLEMENTARY TABLES FOR ADMINISTRATIVE AND

INSTRUCTIONAL PROFESSIONAL AND NON-
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SERVICES

Exhibit 1. Section B Projects
Tables 29-34

Exhibit 2. Section C Projects
Tables 35-40



TABLE 29

Section B Proitstt

Dollar expenditure by administration for professional
salaries with Title III funds and following

termination of Title III funding
ANSI

Project With Title
Number III Funds

Without Title
III Funds

Difference

121 $ 1,500 406 1,094

122 850 0 850

123 12,000 0 12,000

124 40,101 15,000 25,101

125 1,114 0 1,114

Totals 55,565 15,406

TABLE 30

Section B Proiects

Dollar expenditure by administration for
non-professional salaries with Title
III funds and following termination

of Title III funding

Project
Number

With Title Without Title
III Funds III Funds

Difference

121a

122a

123

124

125

Totals

4,500 0 4,500

0 8,000 8,000

493 0 493

4,993 8,000

allo funds were requested for this area.



TABLE 31

Section B Projects

Dollar expenditure for instructional professional
salaries with Title III funds and following

termination of Title III funding

Project With Title Without Title Difference

Number III Funds III Funds

121 $ 5,000 0 5,000

122 12,300 0 12,300

123 17,500 400 17,100

124 131,728 0 131,728

125a

Totals 166,528 400

TABLE 32

Section B Projects

Dollar expenditure for instructional
non-professional salaries with Title

III funds and following termination
of Title III funding

rojec 1 1 e

Number III Funds III Funds
1 OU 1 erence

121a

122a

123

124a

12a

6,000 600 5,400

Totals 6,000 600

allo funds were requested for this area.



TABLE 33

Section B Projects

Dollar Expenditure for materials and supplies with
Title III funds and following termination of Title

III funding

Project
Number

With Title
III Funds

Without Title
III Funds Difference

121 0 370 370

122 3,278 400 2,878

123 990 0 990

124 5,840 2,000 3,840

125 304 0 304

Totals 10,412 2,770



TABLE 34

Spction B Projects

Dollar Expenditure for contracted services with
Title III funds and following termination of

Title III funding

Project
Number

With Title
III Funds

CIIMI=MIC===MI=

Without Title
III Funds Difference

121 $ 0 5,224 5,224

122 91692 0 9,692

123 11,150 0 11,150

124a

125a

Totals 20,842 5,224

ago funds requested for this area.



Section C Projects

Dollar expenditure by administration for professional
salaries with Title III funds and following

termination of Title III funding

Project
Number

With Title Without Title Difference
III Funds III Funds

126 $ 4,000 1,000 3,000
127 2,995 1,000 1,995
128 12,000 0 12,000
129 0 20,600 20,600
130 10,200 0 10,200
131 65,550 5,000 60,550
132 0 7,000 7,000
133 10,000 10,300 4,300
134 4,378 3,000 1,378
135 5,400 5,000 400
136 19,450 36,000 16,550
137 3,286 0 3,286
138a 4,000
139a 1,200
140 34,500 16,000 18,500
141 294 0 294
142b
143 15,240 0 15,240
144a 1,625
145a 1,874
146 10,789 500 10,289
147 7,588 1,000 6,588
148a 625
149 4,600 0 4,600

Totals 219,594 110,400

allo figures were given.

bNo funds requested for this area.



TABLE 36

Section C ProitELs

Dollar expenditure by administration for non-pro-
fessional salaries with Title III funds and
following termination of Title III funding

Project
Number

With Title
III Funds

Without Title
III Funds

Difference

126 180 200 20

127 2,500 500 2,000
128 3,000 0 3,000
129a
130a
131 0 2,000 2,000
132 5,518 0 5,518
133 3,427 0 3,427
134 8,924 1,000 7,04
135 1,398 0 1,398
136
137

20,548
685

9,000
0

11,5481
685

1.38a

139a
140 3,600 4,000 400

141a
142a
143 3,238 0 3,238
144a
145b 180
146a
147 2,736 0 2,736
148b 834
149 1,026 0 1,026

Totals 57,794 16,700

allo funds were requested for this area.

bNo figures were given.



TABLE 37

Section C Projects

Dollar expenditure for instructional professional
salaries with Title III funds and following

Project
Number

126
127
128a
129a
130
131
132
133
134a
135
136
137a
138b
139b
140
141
142
143a
144b
145b
146

1 LI: b

149

Totals

termination of Title III funding

With Title
III Funds

Without Title
III Funds

Difference

$ 6,350 6,500 150
12,010 2,000 10,010

20,000 20,000
0 5,000 5,000

30,480 0 30,480
15,553 37,950 22,397

0 5,000 5,000
17,200 62,000 44,800

15,972
20,588

0 25,000 25,000
2,825 7,500 4,675
2,105 3,000 895

4,469
22,223
7,700 14,000 6,300
47,441 8,500 38,941
7,531
5,099 9,660 4,561

237,546 206,110

allo funds were requested for this area.

bNo figures were given.



TABLE 38

Section C Projects

Dollar expenditur' for instructional non-professional
salaries with Title III funds and following

termination of Title III funding

Project
Number

With Title
III Funds

Without Title Difference
III Funds

126 $ 90 300 210

127a
128a
129a
130a
131a
132a
133 1,332 3,750 2,418

134
135
136 12,966 79,000 66,034

137a
138b 2,609
139b 75

140a
141a
1422
143a
144a
145a
146

4478a

1,916 0 1,916

149 2,452 4,728 2,276

111=.7.0.,

Totals 21,440 87,778

allo funds were requested for this area.

bNo figures were given.



TABLE 39

Section C Projects

Dollar expenditure for materials and supplies with
Title III funds and following termination of Title

III funding

11111101Mr....:::101.

Project
Number

With Title
III Funds

Without Title
III Funds

Difference

126 $ 125 7,000 6,875
127 1,995 400 1,595
128 0 1,000 1,000
129 0 7,925 7,925
130 1,000 2,000 1,000
131 10,006 0 10,006
132 4,629 3,500 1,129
133 3,200 5,300 2,100
134 0 6,000 6,000
135 312 8,600 8,288
136 5,000 66,700 61,700
137 259 0 259

138a 200
139a 1,229
140 3,500 31,000 27,500
141 567 900 333

142 531 600 69.

143 4,391 12,000 7,609
144a 1,665
145a 2,852
146 3,089 1,000 2,089
147 1,735 500 1,235
148a 713
149 0 300 300

Totals 47,000 154,725

'No figures were given.



TABLE 40

Section C Projects

Dollar expenditure for contracted services with Title
III funds and following the termination of Title III

funding

-

Project
Number

With Title
III Funds

Without Title
III Funds

Difference

126a $

127 2,800 0 2,800
128a
129 '99,996 73,250 26,746
130`
131 3,547 0 3,547
132 561 0 561

2,555 5.736 3,181
lga
135 2,424 0 2,424
136 200,000 200,000
137 1,307 0 1,307
138b

2,625 0 2,625
140 32,400 2,000 30,400
141a
142 940 0 940
143a
144a
145a
146 1,000 0 1,000
147 1,833 0 1,833
148a
149a

Totals 151,988 280,986

allo funds were requested for this area.

bNo figures were given.
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